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ABSTRACT 

 

The aim of this study is to understand upper-secondary school students’ reading habits and 

what influences them, with a focus on the possible effect of BookTok, a subcommunity on the 

social media platform TikTok. Data was based on questionnaires collected from students and 

interviews with a teacher and a librarian, which were analyzed using a thematic analysis. 

Findings have revealed that the majority of the participating students do not read for pleasure, 

though many do. The students who read for pleasure are influenced by social media when 

choosing books to read, including BookTok. Teachers and librarians also influence students’ 

reading habits. The interviewed teacher had not noticed any increase in reading but rather a 

negative attitude towards reading. However, the interviewed librarian noticed a slight increase 

in reading, as well as BookTok’s impact. Students who use BookTok report that this platform 

affects their reading habits and has increased the number of books they read, both in Swedish 

and in English. They also report that reading develops their language skills. 
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1 Introduction 

 

According to Tattersall Wallin et al. (2023), reading has increased among young adults aged 

16-29 in Sweden since 2020. Young adults reading printed books increased by seven 

percentage points between 2020 and 2021. The following year, 2022, it was found that there 

had been a slight decrease in reading printed books and an increase in listening to audiobooks. 

A total of 51% of those polled report that they read printed books every month, which is a 

decline of one percentage point since 2020, and the share of those who listen to audiobooks 

has increased by 6%. This may be an effect of the coronavirus pandemic, making the 

audiobook an attractive alternative (Tattersall Wallin et al., 2023). In another study of 

Swedish adolescents’ reading habits, 55% of the 13-16-year-olds read books or magazines 

every week in their leisure time, while 60% of the 17-18-year-olds did so (Statens medieråd, 

2023). 

One reason why reading has recently increased among adolescents in Sweden may be 

due to social media and TikTok’s subcommunity BookTok. On social media, users have 

discussed books and shared recommendations with other users. TikTok is a fast-growing 

popular app on which users upload videos. On this app, there is a subcommunity called 

BookTok, where users meet digitally to discuss their interest in reading.  

BookTok can be considered an extramural activity. The platform is available for 

students outside of class and can be used as a resource for students to learn English. Sundqvist 

(2009) explains that extramural English “refers to the English learners come in contact with or 

are involved in outside the walls of the classroom” (p. 1). Sundqvist’s study shows that 

extramural English is a contributing factor to learning. Extramural English activities improve 

oral proficiency and vocabulary. In addition, students perceive greater confidence in their 

abilities and become more motivated. Reading a book in English is, therefore, an extramural 

English activity. Does BookTok influence adolescents’ reading habits? This topic is important 

to investigate since it can increase understanding of what influences students to read more. 

The question is whether there has also been an increase in the reading of books in English. If 

students read more books in English, it is important that teachers gain a greater insight into 

students’ attitudes towards reading and their reading habits. 

The aim of this study is, therefore, to investigate Swedish students’ reading habits and 

whether BookTok influences these habits. The following research questions are asked:  
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1. What are the participating students’ reading habits? 

2. How does BookTok influence the participating students’ reading habits? 

2 Background 

This section contains relevant information about TikTok and BookTok as digital platforms 

and previous research about reading and BookTok.  

2.1 TikTok: A social media platform  

TikTok is a social media app where users can create videos or watch videos created by others. 

There are videos with all kinds of content where only the imagination sets the limits. It can 

include content such as dances, music, recipes, humor, motivational speeches, movies, and 

book recommendations, to name but a few. Depending on whether users create a video 

themselves or just upload it, a video can be between 60 seconds for the first alternative and up 

to 3 minutes for the second alternative. Creators can also ‘stitch’ or ‘duet’ a video, which 

means you can use or collaborate with other creators’ videos. The videos you upload can be 

categorized into a ‘playlist’, which makes it easier for viewers to continue watching a series 

of videos with similar content. The ‘For You’ feed contains videos that are customized and 

personally linked to the user’s preferences. Videos shown in this feed are based on, for 

example, whether the video is popular, whether the account is followed by the user, or if the 

user has interacted with similar videos before. Users can interact with videos by giving them a 

like, commenting in the comment section, or sharing them with others. The videos often 

contain hashtags that relate to what the video is associated with, and the user can, by clicking 

on the hashtag, find other videos with the same hashtag and similar content. 

Adolescents in Sweden use many different types of social media today. 

Internetstiftelsen (2023) reports that TikTok is the fourth most used app among youths in 

upper secondary school. Only YouTube, Snapchat, and Instagram are reported to be used 

more often. Weekly users of TikTok have increased from 66% to 69% between 2022-2023. 

2.3 BookTok: A subcommunity on TikTok 

Digital communities focusing on books and reading exist on several different social media 

platforms. On YouTube, the subcommunity is called BookTube. On Instagram, it is called 

Bookstagram, and on TikTok, it is called BookTok. BookTok is a subcommunity for TikTok 

users and creators. There is a large selection of videos that are connected to books and 
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reading. BookTok grew in popularity during the Corona pandemic. Many parts of the world 

went through longer periods of lockdowns, which left many people feeling isolated and, 

consequently, led to people spending more time on the internet to socialize and pass the time. 

Printed books became more popular to avoid too much screen time, and many people were 

enticed to spend more time reading (Martens et al., 2022). Reading communities have 

attracted readers who want to meet others and share their interests. Martens et al. (2022) 

explain that readers have been able to participate in social activities such as book clubs and 

book talks organized by, for example, libraries and bookstores. Today, readers can also 

participate in these activities digitally online, and it can be called “a sociotechnical landscape” 

(Martens et al., 2022, p. 705). Since many adolescents are using TikTok, there is a logical 

explanation for BookTok’s success as a new digital literary community. As Jerasa and 

Boffone (2021) explain: “In many ways, content within BookTok is a digital book club for 

teens, by teens. Digital spaces afford access to agency and peer-led communities in ways that 

traditional book clubs don’t” (p. 221). 

Videos on BookTok contain different aspects connected to reading. The creators of 

these videos are called ‘booktokers’. Primarily, booktokers are not authors promoting 

themselves. Booktokers are readers who are interested in sharing their reading experiences on 

BookTok. Booktokers can talk about books they love or hate, try to convince others to read a 

certain book, discuss the characters’ personalities, which books they want to read, or which 

books they intend to avoid. Dezuanni et al. (2022) list some other examples of common 

content on BookTok: “book reviews, ‘shelfies’, book cover reveals, recommendations, 

unboxing videos, critiques of controversial content, trends, as well as TBRs (to-be-read piles 

of books” (p. 356). There is also something unique about BookTok compared to the other 

subcommunities. Martens et al. (2022) state: “In contrast to BookTube and Bookstagram, 

BookTok content feels chaotic, impulsive, high-energy, and provides a multi-sensory 

experience” (p. 706). Through the screen, users are exposed to music or speech combined 

with seeing pictures or videos and simultaneously participate in conversations or discussions 

in the comment section. 

Dezuanni et al. (2022) reviewed a booktoker’s content and found different ways a 

creator can create content. Since the economy can be a barrier for young readers to access 

books, creators can encourage thrift shopping and libraries. Booktokers can also be personal 

and share their reading journey when they find books they love, what kind of feelings arise 

through their reading experience, how it feels as a beginner in reading, and what one may 

struggle with, such as reading rate. Furthermore, the authors believe that young adult readers 
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who have not used BookTok yet will find content that suits them if they decide to join the 

community. 

Jerasa and Boffone (2021) compare the similarities of BookTok and classroom 

interactions. Book talks and discussion groups promote understanding and comprehension, 

and both of these activities occur in classrooms as well as on BookTok. Young readers use 

BookTok as a literacy community that can be compared to a traditional literacy community 

such as a classroom. Booktokers can communicate with their viewers in the comment section 

or respond to questions and comments through a video, creating opportunities for discussions 

about books. This is similar to the classroom environment as it also includes peer 

engagement.  

2.4 Hashtags on TikTok 

The hashtag ‘#BookTok’ is the most popular one on TikTok. At the moment of writing this 

section, #BookTok has 199.8 billion views. Martens et al. (2022) reported 60.8 billion views 

on the hashtag by July 1, 2022. Another highly used hashtag is ‘#BookRecommendations’ 

(15.1 billion views). There are also hashtags used by Booktokers in specific countries. 

Relevant to this study is ‘#svenskabooktok’ (the Swedish BookTok). 

The hashtags can refer to different genres, such as ‘#romance’ or ‘#fantasy’. It can 

also be authors’ full names or acronyms – this also applies to book titles and book series. 

Merga (2021) explains that hashtag acronyms are a community language. The hashtags ‘#sjm’ 

and ‘#acotar’ are commonly used when talking about the author Sara J. Maas (#sjm) and her 

book series A Court of Thorns and Roses (#acotar). She also explains that hashtags can be 

linked to both identity and purpose. Booktokers can emphasize that they love books and 

reading by using ‘#bookworm’ or ‘#booklover’. Derogatory terms, such as bookworm or 

booknerd, used in connection with readers or by readers do not have to be meant as 

derogatory; they can instead be a way of strengthening someone’s identity. As Merga (2021) 

explains: “derogatory terms such as ‘#booknerd’ show a community-supported subversion 

and an assertion of ownership over the term” (p. 4). Booktokers can also use hashtags to 

highlight the purpose of the video, such as ‘#bookclub’ or ‘#bookrecs’ 

(#bookrecommendations). For a user who is new to BookTok, it may seem exclusionary that 

one must understand the norms and the communal language in order to be a part of it. 

However, it is actually inclusive: the hashtags, or variations on them, are used universally and 
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are often used with several other hashtags that are inclusive (Martens et al., 2022; Merga, 

2021). 

2.5 Reading in a school context 

Extrinsic motivation and intrinsic motivation can motivate students in different ways. 

Extrinsic motivation is a reward-based motivation, whereas intrinsic motivation is a genuine 

interest that helps with the motivation. Intrinsic motivation is an important factor in reading. 

This motivation can be difficult to increase in a school context (McBreen & Savage, 2021). 

Another potential obstacle in a school context is the possibility of pleasure reading. This type 

of reading is good for vocabulary, reading rate, and reading comprehension. According to 

Beglar et al. (2011), self-selected pleasure reading among L2 learners “is an effective means 

for developing higher reading rates with high levels of comprehension” (p. 696). The study 

compares Pleasure Reading Groups and Intensive Reading Groups among Japanese university 

students. It turns out that the groups that read self-selected books for pleasure had an increase 

in both reading rate and reading comprehension more than the Intensive Reading Group. In 

addition, L2 learners benefit from reading one book every two weeks or more if they want to 

develop their reading rate. Harry Potter and the Philosopher’s Stone by J.K Rowling was the 

most popular book choice in the study. Findings from the study showed that reading fiction 

developed the students’ language skills, which is in line with another study by Jerrim and 

Moss (2019). It was concluded that students should be encouraged to read fiction. This type of 

text leads to the ‘Fiction effect’ – they develop stronger reading skills. Jerrim and Moss 

(2019) explain that “frequently reading fiction books is associated with higher PISA reading 

scores” (p. 183). 

Reading more can also be useful for gaining greater emotional competence. Dylman et 

al. (2020) show in their study that there seems to be a connection between students who read 

more and their knowledge of emotional words. Furthermore, they believe that this area needs 

to be investigated more because it can be useful in teaching ‘emotional competence’ and 

‘emotion regulation’, which can encourage students to read more. On BookTok, it is common 

to promote books that evoke emotions. Booktokers discuss emotional responses and 

emotional reactions, and this type of emotional content is also requested by those searching 

for book recommendations because readers want “books that will “destroy” them 

emotionally” (Merga 2021, p. 8). 



 
6  

2.6 BookTok in classrooms 

Interest in reading varies between different personas. Dera et al. (2023) describe three 

different reading personas: bookworms, book doubters, and book avoiders. The three reading 

personas are explained as follows: 

 

Bookworms – “who frequently read for pleasure and have a positive attitude towards 

books” (p. 101) and “a recreational reading amount equaling two books per month or 

more” (p. 104). 

 

Book doubters – “who do not read frequently for pleasure, but do not have a negative 

attitude towards reading” (p. 101) and “but only read one book per month or only read 

during school holidays” (p. 104). 

 

Book avoiders – “who seldomly read for pleasure and have a negative attitude towards 

books” (p. 101) and “who read zero books per month in their leisure time, including 

holidays” (p. 104). 

 

Regardless of their attitudes towards reading, how many books they read, and if they read in 

their leisure time, readers are classified according to these personas. BookTok attracts 

students who are already interested in reading and who often read themselves, i.e. 

bookworms, as well as book doubters. The students categorized as book avoiders showed a 

low interest in BookTok for personal use, but half of them could use it in the classroom. For 

pedagogical reasons, Dera et al. (2023) recommend that if BookTok is to be included in the 

classroom, it is important to allow students with different personas to collaborate. Bookworms 

can motivate bookdoubters if they collaborate. According to their study, not all students gain 

a greater interest in reading by using BookTok in lessons. The participating students in their 

study claim that their lack of enjoyment in reading will not increase by using BookTok, since 

they have other interests or that they do not find BookTok entertaining. In addition, Dera et al. 

(2023) advise against allowing students to make BookTok videos themselves in lessons, as 

this may lead them to distance themselves from BookTok as it becomes associated with the 

school. It is better to use it as inspiration and book recommendations. 

Jerasa and Boffone (2021) clarify the importance of teachers using BookTok to 

broaden the norms as well as practices of reading. They state: 
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When teachers recognize and value out-of-school literacy practices, students take 

notice. By incorporating the suggested BookTok projects into existing classroom 

literacy projects, teachers can begin to bridge the gap between formal and informal 

reading practices. Digital literacy communities like BookTok do not have to be a 

part of classrooms, but being aware and mindful of these communities, 

interactions, and engagements can be transformative. (p. 225) 

Understanding informal reading practices can thus benefit teachers and inspire new ways and 

methods of teaching literature. 

3 Method 

In this section, I describe how the research was performed and which methods I have chosen 

to analyze the data. 

3.1 Method 

I wanted to include several perspectives in my research, which led me to include students, a 

teacher, and a librarian as informants. Two methods were used: questionnaires and interviews. 

To analyze the collected data, I conducted a thematic analysis. The students participated 

through a questionnaire that provided quantitative as well as qualitative data. The teacher and 

the librarian were interviewed to collect qualitative data. I chose these informants since they 

work close to the participating students at their school and can contribute with another point 

of view.  

3.2 Participants 

The data was collected at one upper-secondary school in Sweden, though the 82 students who 

responded were enrolled in different programs. All participants were informed of the ethical 

issues. The students I met were informed both orally and in writing, and those who 

participated online were informed in writing (see Appendix 1). The teacher was informed in 

writing (see Appendix 2) and orally, and the librarian was informed orally. 

The students study English 5, English 6, and English 7. I met four of the classes in 

person. The other two classes did not have time for me to visit, but they answered the 

questionnaire through a link. 
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The teacher who volunteered for an interview was an English teacher in two of the 

classes who answered the questionnaire. The librarian I interviewed works in the school 

library. 

3.3 Data collection 

Questionnaires and interviews were used to collect data in this research. The two methods are 

described in the following subsections: Questionnaire and Interviews. 

3.3.1 Questionnaire 

According to Denscombe (2009), web-based questionnaires can make it more difficult to 

ensure that the right sample group responds. This difficulty can be avoided by sharing the link 

to the questionnaire on the classes’ module on the school’s learning platform. The 

questionnaire was sent to the teachers before the visit who shared the link on the school’s 

learning platform. The students who did not have computers during the visit answered 

questionnaires on paper, which I had printed for preparatory purposes. 

The design of the questionnaire made it easy for students to answer and submit. It is 

also an advantage to use web-based questionnaires due to the fact that the response frequency 

often increases during follow-ups. This was the case with the students I did not meet in 

person. The questionnaire consisted of 19 questions, and all classes answered the same 

questionnaire (see Appendix 3). The questions were both open and closed questions in order 

to collect qualitative and quantitative answers. For some questions, there were multiple-choice 

options; in others, there was an estimation scale. There were also questions that encouraged 

the students to write their own answers. I designed it this way since I wanted measurable data, 

for example, how many books they read. Besides, I wanted more detailed answers to other 

questions to gain a greater understanding of their attitudes.  

I explained to the students I met in person that their participation was voluntary, which 

led to some students deciding not to participate. I also informed them that they were 

anonymous in the survey. Although I met them, their names would not be linked to their 

answers. Furthermore, I informed them that they should answer individually and that they 

were allowed to ask questions if needed. It is worth mentioning that I first intended to use the 

term ‘novels’ in the questionnaire, but I decided to replace it with ‘books’. This decision was 

based on two factors: The Swedish word for short stories is ‘novel’, which can easily be 

misinterpreted by the students, and I also did not want to limit the students to only ‘novels’ in 
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case they read other types of literature. In the end, I translated the questionnaire into Swedish 

for the students to prevent misunderstandings in general. 

3.3.2 Interviews 

I emailed a contact person at a school who forwarded my request for interviews to English 

teachers. They were informed that their participation was voluntary. Unfortunately, the 

research was conducted at the end of the semester, which led to a low response frequency. A 

few teachers wanted to participate in the interview, but they did not have much time. Other 

teachers did not respond at all, which might depend on a low interest in participating. One 

English teacher participated voluntarily. This teacher was also responsible for the two of the 

classes that participated in the questionnaire. In addition, one librarian participated 

voluntarily.  

In both interviews, I met the informants in person on different occasions. Denscombe 

(2009) explains that the advantage of a face-to-face interview is that answers can be more 

detailed. The teacher and the librarian approved that I audio-recorded the interviews. They got 

to choose a time and place that suited them. The librarian did not have much time for an 

interview, so that interview was shorter. The interview with the teacher lasted about 30 

minutes, and the interview with the librarian lasted about 7 minutes. The interviews were 

semi-structured and adapted based on the conversation (see Appendix 4). The interview 

questions were based on whether there was a noticeable increase in students’ interest in 

reading, factors that can motivate students’ reading habits, and how reading can be a social 

activity. Both informants chose to conduct the interview in Swedish. 

3.4 The analytical procedures 

As the questionnaire was web-based, the answers were compiled automatically. I then had to 

exclude respondents who answered inappropriately and vulgarly. After this, I examined the 

responses in two ways. Some answers were interesting to examine in percentages, and other 

answers I needed to examine individually. The answers were compiled under different 

categories in order to be able to present the results coherently. The following categories were 

created: Reading habits, Book recommendations in general, Participants reading in English, 

Participants use of TikTok and knowledge about BookTok, Amount of books recommended 

through BookTok, Popular genres on BookTok, and The best thing about BookTok. A 

thematic analysis was used to analyze the interviews. The first step was to transcribe the 
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interviews. As I read through the transcripts, I marked the recurring statements that then 

created a common theme. In total, there are four categories from the interview with the 

teacher: Resistance to reading, Motivation, Reading as a social activity, and Reading outside 

of school. The interview with the librarian was shorter, and two categories could be created 

through the interview, and those are BookTok and Language development. After this, I 

selected quotes from the interviews that highlight the different themes. 

3.5 Ethical consideration 

In order to follow good research practices in this research, ethical guidelines from the 

Swedish Research Council (2017) were followed. All participants were informed that their 

participation was voluntary and that they could withdraw their participation and consent 

anytime. They were also informed that they would remain anonymous and how the data 

would be used. In this report, no names are used that could reveal the participants’ identity, 

nor that of the school. 

4 Results 

In this section, the results are presented in three subsections. The first is the result from the 

questionnaire, and the second part is the result from the interview with the teacher, followed 

by the result from the librarian. 

4.1 Student questionnaire 

A total of 82 students responded, however, some answers to some questions had to be 

excluded due to inadequacies or because some students left the answers blank. They study at 

different courses, including English 5, English 6, and English 7. 

4.1.1 Reading habits 

81 students answered the question about how many books they had read during the year. A 

minority stated that they had not read any books at all (8.6%), and one student did not know 

(1.2%). The majority of students, 73 students (89%), have read one book or more during the 

year. 

The same number of students answered the question regarding how many books they 

pleasure read each month. The majority of students (64.2%) stated that they did not take 

pleasure in reading at all. However, the majority of those who read for pleasure read one book 
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each month (30.9%), followed by two books each month (1.2%), three books each month 

(1.2%), or four or more books each month (2.5%). 

The students were asked how many books they read at school per month, and 82 of 

them answered this question. The majority answered that they read one book (58.5%). Many 

of the students answered zero books (28%). Two books were less common (11%) and four 

books or more were most uncommon (2.4%). 

4.1.2 Book recommendations in general 

The students reported that they receive book recommendations from several different sources. 

They stated that they get recommendations from the internet and mainly from social media. 

The platforms that the students mentioned as social media were TikTok, BookTok, Instagram, 

and YouTube. The school also provides book recommendations—mainly from the library and 

teachers. It is also common to get book recommendations from family and friends. A few 

students also mentioned the local bookstore, specific book publishers, audiobook apps, or 

recommendations from movies. 

4.1.3 Participants reading in English 

When asked about what language they chose to read in, 82 students answered this question. 

Many answered that they read in Swedish (34,1%), followed by English (23.2%). However, 

the majority answered that they read in both Swedish and English (54.9%). Some students 

stated that they never read books (22%). A minority stated that they also read in other 

languages (2.4%). 

A total of 75 students answered whether they had read books in English. The majority 

read books in English in school (61.3%), followed by those who read books in English both in 

school and in their leisure time (22.7%). Additionally, students also answered that they read 

books in English in their leisure time (16%). 

A total of 65 students answered that they had read books in English in the last two 

years. Of these students, the majority stated that they read between one and five books 

(81.54%) and the others stated that they have read five books or more (18.46%). 

76 students answered the question if they feel they have improved their English by 

reading books in English. They answered on a scale of 1-5, where 1 is No and 5 is Yes, much 

better. The majority answered that they had improved their English to varying extents:  
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Table 1 

Percentage of students’ perception of language improvement 

Rating Percentage 

1 15.8% 

2 18.4% 

3 30.3% 

4 26.3% 

5 9.2% 

 

4.1.4 Participants use of TikTok and knowledge about BookTok  

Almost all of the students use TikTok. Of the 81 who answered whether they use the app, 

58% answered that they did use the app but did not know about BookTok. Those who use the 

app and know about BookTok are 32.1%. A minority of students did not use the app (9.9%). 

In total, 84% of the students have neither heard of other students’ use nor talked about 

BookTok. Only 16% had heard that other students use BookTok. 

79 students answered if they themselves watch BookTok. The majority answered that 

they did not (79.7%), followed by those who answered that they did (20.3%). Among those 

who watch BookTok (16 students), 56,3% watch it rarely, 31,25% watch it 1-3 times a week, 

and lastly, 12,5% watch BookTok every day. The same students report reading more books 

because of BookTok (75%). They were asked if they read more books because of BookTok 

and if they also read more books in English because of BookTok. They answered on a scale of 

1-5 if they have been reading more (1=No, 5=Yes, a lot more). 

 

Table 2 

Percentage of students reading more books and more books in English due to BookTok 

 1 2 3 4 5 

More books in 

general 

25% 12.5% 18.75% 31.25% 12.5% 
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More books in 

English 

31.25% - 25% 31.25% 12.5% 

 

4.1.5 Amount of books recommended through BookTok 

16 students answered the question about how many of the books they read were BookTok 

recommendations. Three students answered that almost all the books they read are 

recommended by BookTok but did not state exactly how many. Eight students have read one 

to three books, and five students have read four to six books. 

Over half of the students who use BookTok, 56.25%, use it to read comments, 

comment on the videos, or discuss the books. 

4.1.6 Popular genres on BookTok 

14 students answered the question about which authors, books, or genres they have found 

through BookTok. The following quotes are from students describing that BookTok has 

helped them find new genres: 

 

Always read a lot of romance but have found many new subgenres thanks to booktok 

 

Many, many authors. Found a new love for fantasy though #BookTok!!! 

 

The most popular genre students have found through BookTok is romance. In fact, several of 

the students have found the same author. This author is Colleen Hoover and students 

mentioned two specific novels written by her: Ugly Love and It Ends With Us. Another 

romance novel mentioned is Twisted Love by Ana Huang. 

Fantasy is another popular genre students have found through BookTok. Authors and 

novels mentioned within this genre are the Percy Jackson series by Rick Riordan and The 

Song of Achilles and Circe by Madeline Miller. 

Two genres stood out, as only two students provided these answers. One student found 

the crime thriller author Holly Jackson, and another named the athlete David Goggins, who 

has written memoirs. 
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4.1.7 The best thing about BookTok 

The greatest thing about BookTok is that it is a platform that meets students' interests in 

reading. Students like getting book recommendations and inspiration from BookTok. They 

also expressed how they enjoyed hearing others talk about books and sharing their opinions:  

 

Being able to see other people (who like to read) have similar opinions and different opinions. 

It is a fun community where you get lots of good tips. I love being able to listen to others and 

their opinions to find new books 

 

The best thing about booktok is that you get inspiration for books to read, and you can watch 

reviews and read comments about the books. There is nothing I wish was different about 

booktok 

 

Everything is great. Community, book recommendations, etc, great! 

 

Students also prefer to know in advance whether a book is good or bad before they read it 

themselves:  

 

I think it is a good way to find good books that you can know in advance are good before 

reading them 

 

You can see what is poorly written, so you don’t have to buy the book (Colleen Hoover) 

 

The participants had mixed opinions about Colleen Hoover. Some were happy to have found 

Colleen Hoover’s books through BookTok, and others were grateful to have avoided her work 

thanks to BookTok. 

4.2 Interview with the teacher 

The teacher interviewed for this study did not know about BookTok. However, the teacher 

became curious about BookTok after my visits when I presented the questionnaire to the 

students since it was mentioned then. The teacher explained: 

 

No, actually not. I was going to google it after the last time you were here but I have not had 

time. But I am going to do it, because it sounds really interesting if it is something you might 
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be able to use. But I have never heard of it, we get a bit used to our materials, and we have 

literature here that we use since we have class sets. 

4.2.1 Resistance to reading 

The teacher has not noticed any increased reading among students and thinks that there is 

always resistance to reading. However, this usually does not last long in the classroom 

context, according to the teacher, and the students become more interested after a while. 

Then, it is good to encourage them for the next reading when they have already gotten 

through a novel: 

 

Most of the time, it is about them having difficulty getting started. But if they start then there 

are usually no problems. And there were a lot of them who thought it was hard to read but 

they later said ‘It was actually good’, then I said ‘Yes.. Then you will like the next book even 

better’. 

 

The resistance is strongest at the beginning according to the teacher, but after a while, 

students usually start reading. It seems to be the grade that is the overturned motivational 

factor. The teacher explains that even if students do not read when they are supposed to read, 

they make up for it during the semester: 

 

I think it is probably the grade that gives motivation since it is such a concrete aim, i.e. reading 

comprehension 

 

It will probably be the task they write because they understand ‘I will not be able to write this 

task if I do not read the book’. That is probably what drives them the most. And that they do 

not fail the course. 

 

Students who are already unmotivated to read may find it even more unmotivated when 

forced to read a book. Due to time constraints, the teacher does not recommend letting 

students choose novels themselves for school assignments. It is difficult for a teacher to assess 

writing assignments about too many different books. The teacher also stated that it is difficult 

to ensure that the students get the right linguistic level in the novels they choose.  Despite this, 

the teacher has sometimes let the students choose books themselves, but with limited choices: 
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Sometimes we have let them choose, but I still present the titles – ‘You have these two books 

to choose from’. And it is due to, if I have 30 students and they all read 30 different novels, 

there is no chance that I will have time to read all 30 novels to be able to verify if what they 

write is correct. 

4.2.2 Motivation 

Those students who really do not want to read may need a reading schedule to keep them 

motivated. Teachers can explain the reading task in a simpler way and set goals together with 

the students: 

 

When they see that a book is not 500 pages long, then it is surmountable. Then I break it 

down: You have four weeks to read, that is 200 pages, which leads to 50 pages in a week and 

that is less than 10 pages a day. Then they respond ‘ Ooh.. Okay!’. You have to find those 

tricks. 

 

The teacher also tries to motivate the students by explaining that their vocabulary increases 

and that they improve their language skills through reading. It is important that they practice 

reading comprehension as well as practice learning more words. The teacher explained that 

many of the students do not understand common words or synonyms, which is important to be 

able to use since those words can be more accurate: 

 

The best way to learn a language is to read. To jump-start comprehension, see the words, learn 

the words, and so on. 

 

I always say that I read a lot myself, and maybe tell the students ‘I have read this novel…’. 

And sometimes we have a PowerPoint with the importance of reading. You expand your 

vocabulary, especially in Swedish as well, so that you can cope in society. […]. If you read a 

book continuously, you expand your vocabulary quite substantially. And you notice now that, 

with certain words you use, they ask ‘What does it mean?’ […] ‘Why do you not say that 

instead?’ – no, because this word sums it all up nicely. 

4.2.3 Reading as a social activity 

According to the teacher, book talks are a great activity for students to interact with each 

other. In this activity, they get the opportunity to discuss novels and answer questions together 
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in a group they are comfortable with. Another book talk activity the teacher recommended is 

allowing students to read two different novels and asking them to present the novels to each 

other. The teacher explained how to use these activities in the classroom: 

 

I have questionnaires, so I ask questions so that they partly own each character and also some 

specific questions. Then one gets to answer followed by a discussion and interaction around it. 

 

Those book talks usually turn out well. Because then half of the class gets to present it and.. 

then they are even more inclined to read because they have to explain what it is about. 

4.2.4 Reading outside of school 

The teacher tries to encourage the students to read outside of school. Then, it is important to 

emphasize to the students how valuable reading is, regardless of the genre. When the teacher 

does not have a specific book recommendation, the student is referred to the librarian at the 

school. The teacher explained: 

 

It does not matter what you read – read anything. All reading is good. It does not have to be a 

book, just read. 

 

Borrow a book, it is never wrong to read a book. ‘I do not know what to choose’ – but talk to 

the librarian, she is great. Then she picks out something suitable. And we also usually do that 

if I have students, then she says ‘Yes – but this usually works’. She is an expert on the levels 

of the books, she is quite good at matching the right book if given the right conditions. 

 

At the end of the interview, the teacher draws attention to an old colleague who used to put up 

book recommendations on the office door. It was a good way to show that teachers also read 

and share what novels they like: 

 

At that time, we put up (a sign) ‘Right now I’m reading:’ and put a picture of a book on the 

door to encourage (reading). […] We could do that here too. Just to show that we also do other 

things than sit in our rooms or are in the classrooms. The teacher then changed every time she 

finished a book, […] as a living book recommendation area. […] There were many teachers at 

the time who had ‘Right now I’m reading:’ just because reading is so important. I think we 

should start with that. 
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4.3 Interview with the librarian 

4.3.1 BookTok 

Since last year, the librarian has noticed that the students have shown an increased interest in 

reading. The increase does not apply to all students but to smaller groups. Students began to 

request specific titles and authors. However, the librarian points out that this trend might not 

be a trend that will continue since the interest in reading has varied in recent years: 

 

Yes, I would probably say that, since last year. I think that it was last year’s students who 

showed up, we had a small group that started coming in and asking for specific titles. 

 

But then I think that over a ten-year period because it has gone up and down a bit. Sometimes 

we have had many strong readers, but then there have also been periods where that has not 

been the case. But since last year they came in and wanted to read titles in English, it is of 

course Colleen Hoover and all these other famous TikTok titles.  

 

The librarian noted that only a few teachers had engaged in discussions about BookTok with 

the library. Typically, the librarian provides recommendations regularly, particularly to 

Swedish and English teachers: 

 

Few, if I look at the number of teachers. There are two who brought it up – not more than that, 

so it is a few. They often stick with.. Many want their classics that they are used to. 

4.3.2 Language development 

According to the librarian, students borrow and read books in both Swedish and English. The 

librarian encourages students to read in both languages since it will be beneficial for their 

education: 

 

I have many titles in both Swedish and English. So you can simply choose. It is important that 

they strengthen the Swedish language as well when they are to pass their studies. We 

recommend that you read in both Swedish and English. 
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5 Discussion 

In the following section, I discuss the results in two subsections. 

5.1 Swedish students’ reading habits 

Although the majority of students did not read for pleasure every month, there are still a large 

number who read for pleasure (35.8%). In this discussion, I use the terms bookworms, 

bookdoubters, and bookavoiders, following Dera et al. (2023). Bookworm as a term can be 

questioned as it can have a negative connotation. However, Merga (2021) explains that the 

term ‘bookworm’ is actually used as a hashtag by those who want to emphasize that they love 

books. In this section, the term is used with the purpose of referring to those who read a lot of 

books and want to share their positive feelings about reading and books. This research shows 

that only 4.9% of 81 students are bookworms, 30.9% are bookdoubters, and 64.2% are 

bookavoiders. There is thus a large percentage of bookdoubters who could be encouraged or 

motivated to read more and thus become bookworms.  

Many students state that they read in both Swedish and English, and teachers can pay 

attention to this fact so they can learn more about what attracts students to read in two 

languages. It is common for students to read books in English both in school and in their 

leisure time, so the interest exists.  

Students mainly receive book recommendations on social media. Therefore, it is 

relevant to be aware of which books are trending on these platforms. More students know 

about BookTok compared to students who use BookTok. Those who use BookTok report that 

they read more books because of BookTok. Students use BookTok as a digital book club 

(Jerasa & Boffone, 2021). 

Fiction is found to be the most popular category among students who chose to name 

authors, titles, or genres. There is one exception, David Goggins, who has written memoirs. 

This is an advantage since the ‘fiction effect’ develops reading skills (Jerrim & Moss, 2019).  

Not all students are bookworms, and it is bookdoubters and bookavoiders who may be 

most in need of encouragement to read. Merga (2021) explains that libraries can support 

young readers with their knowledge about books. Librarians can recommend what book they 

should read next based on the readers’ interest. Since many young readers want to read 

emotional books, librarians can meet the needs of these readers by staying updated on books 

that are trending and books similar to those. Furthermore, they can display books that attract 
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readers with expressions used on BookTok, such as: “will make you sob until you have no 

tears left” (Merga, 2021, p. 8).  

Since intrinsic motivation is an important factor, teachers must invest in students’ 

interests. If students’ interest increases, it can create a bridge between reading activities inside 

and outside of school. Extramural English activities are important for language learners, and 

BookTok is available to anyone who wants to start a reading adventure. 

5.2 Factors that influence Swedish students’ reading habits 

Many students do not read, and as previously mentioned, McBreen and Savage (2021) explain 

that motivation is difficult to increase in a school context. This is consistent with the teacher’s 

perception that students often lack intrinsic motivation. Due to teachers’ time constraints, it is 

also difficult to increase motivation by letting students themselves choose books. Otherwise, 

it would have been a good alternative since Belgar et al. (2021) believe it is an important 

factor. It may, therefore, be important to let students read books that engage them 

emotionally, as Dylman et al. (2020) recommend. The librarian confirms that loans are 

increasing on popular BookTok titles and that these books evoke emotions. Teachers can, 

therefore, use recommendations from librarians who are familiar with students’ interests or 

trending titles to avoid working with only classics or books they are used to. Teachers can 

also start using BookTok to familiarize themselves with trends and use BookTok titles when 

teaching about literature. Students receive book recommendations from teachers, friends, the 

library, and from BookTok. Therefore, it is important that librarians and teachers collaborate 

to find books that students are interested in – and BookTok can be a suitable resource for this. 

Although not all students are interested in reading, Dezuanni et al. (2022) are 

convinced that everyone can find something they like to read on BookTok. If teachers work 

with BookTok with their students, there is a possibility that the students could find inspiration 

and book recommendations that will impact their reading habits. As mentioned in the 

background section, Dera et al. (2023) do not recommend students recording BookTok videos 

in class. Students can instead use the hashtag to watch fan art, read discussions, or look at 

aesthetic images connected to books and plots. Since the hashtag has grown, there is a lot of 

material to use. BookTok represents newly published young adult books as well as classics. 

The students who use BookTok every day report that they read more because of BookTok. 

What is interesting is that BookTok also influences these students to read more books in 
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English. They also use BookTok as a sociotechnical landscape and as a digital book club 

(Martens et al., 2022; Jerasa et al., 2021). 

5.3 Discussion of method 

Using two methods was beneficial for gaining more perspectives. However, I noticed after the 

implementation that problems arose due to the way the methods were used. The first major 

problem was that I chose to interview teachers. It would have been interesting to get multiple 

perspectives, but I did not expect such a low interest in participating. However, for this study, 

I needed to do the interviews in a time period when many teachers were busy. If I had known 

the outcome, I would have rather chosen to conduct interviews with students in focus groups. 

The second major problem was disengaged students. Some of the participants had to be 

excluded due to their answers. Adolescents who are allowed to answer a questionnaire 

anonymously may use words that are vulgar or inappropriate. I could have been clearer that 

they would not answer the questionnaire if they did not want to answer seriously. 

Although different methods were used for data collection, other methods could have 

been beneficial and contributed to more detailed information. I became even more curious 

about how BookTok affects students’ reading habits. The students who answered that they use 

BookTok could have given more detailed answers if they were instead interviewed as a focus 

group. If there had been more time, the questionnaire could have been divided into two parts 

for two separate occasions. One part focused on general reading habits and whether they 

know about/use BookTok, and the second part only focused on the students who actually use 

BookTok. 

6 Conclusion 

The majority of the students do not read for pleasure, which can affect their language 

development as well as their reading comprehension. The students who read more books in 

English report that their language skills have improved by reading. Even the teacher and the 

librarian emphasize that reading improves students’ results and language development. What 

emerged in the study is that there are opportunities to improve students’ motivation. One 

recommendation is that teachers can implement BookTok when teaching literature. Of course, 

it is important that students also read classics and learn about famous authors and eras, but 

trending BookTok titles can be used to discuss emotional themes and be used for the purpose 

of developing language skills. Teachers and librarians can find different ways to show their 
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interest in literature and create a social literature landscape in the school context. Discussions 

are an important factor for students, and these discussions do not need to take place only in 

literature teaching but instead become part of daily life in the school context. Reading for 

pleasure improves reading comprehension, and this can lead to a reduction in the negative 

response to classic literature as they can be perceived as less difficult. 
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Appendix 1 - Letter to students 

 

My name is Yasemin and I am studying to become a teacher at Mälardalen University. I am 

currently writing my degree project. The purpose of this research is to investigate students’ 

reading habits, if students read more books in English, and if #BookTok affects students’ 

reading habits. 

 

I hope that you, as a student, are willing to share your reading habits by answering this 

questionnaire. 

 

The questionnaire consists of 19 questions. There are multiple-choice questions and scaled 

questions, choose the answer that you think best suits you. There are also questions where you 

can write your answers. In this questionnaire I ask about books, by this I mean both digital 

and printed books. 

 

You are completely anonymous and your participation is voluntary. You can end your 

participation at any time. The results will be published in the form of statistics and used only 

for research purposes. 

 

If you have questions, please contact me: [my student email is censored in this publication]. 

 

Thank you for your participation! 

 

 

 

 

 

 

 

 

 

 

 



 
26  

Appendix 2 – Letter to teachers 

 

Hi, 

My name is Yasemin and I am studying to become a teacher at Mälardalen University. I am 

currently writing my degree project. The purpose of this research is to investigate students’ 

reading habits, if students read more books in English, and if #BookTok affects students’ 

reading habits. The purpose of the interview is to discuss how you, as a teacher, can motivate 

students to read, your choice of literature, and your experiences in class. Estimated time for 

the interview is 20 minutes.  

 

You will be completely anonymous, and your participation is voluntary. You can withdraw 

your consent at any time. The result will only be used for research purposes. The interview 

will be recorded for documentation with your consent. The recording will not be shared with 

unauthorized persons.  

 

If you have questions, please contact me: [my student email is censored in this publication]. 

 

Thank you for your participation! 
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Appendix 3 – Questionnaire questions 

1. What course are you studying? 

English 5 

English 6 

English 7 

2. How many books have you read this year? 

3. How many books do you read for pleasure per month? 

Answer on a scale of 0-5, where 0 is None and 4 is Four or more 

None  0  1  2  3  4 Four or more 

4. How many books do you read at school per month? 

Answer on a scale of 0-5, where 0 is None and 4 is Four or more 

None  0  1  2  3  4 Four or more 

5. If you read books, where do you usually find book recommendations? 

6. Do you read books in Swedish or in English? 

You can choose several answers, and check each box that applies to you: 

Swedish 

English 

Both Swedish and English 

Other languages 

I never read books 

7. If you read books in English, do you read them in school or in your leisure time? 

Choose one answer: 

In school 

In leisure time 

Both 

8. If you read books in English, how many books in English have you read in the last 2 

years? 

9. If you read books in English, do you think that it has improved your English? 

Answer on a scale of 1-5, where 1 is No and 5 is Yes, much better 

No  1 2  3  4  5   Yes, much better 

10. Do you use TikTok, and if so, do you know about #BookTok? 

Choose one answer: 

Yes, and I know about #BookTok 



 
28  

Yes, but I do not know about it. 

No, I do not use TikTok 

11. Have you heard of other students using or talking about #BookTok? 

Yes 

No 

12. Do you watch videos on #BookTok? 

Yes 

No 

13. If you answered yes, how often do you watch videos on #BookTok in a week? 

Choose one answer: 

Rarely 

1-3 days/week 

4-6 days/week 

Every day 

14. If you use/watch videos on #BookTok, do you read more books because of 

#BookTok? 

Answer on a scale of 1-5, where 1 is No and 5 is Yes, a lot more 

No  1  2  3  4  5 Yes, a lot more 

15. Are you also reading more books in English because of #BookTok? 

Answer on a scale of 1-5, where 1 is No and 5 is Yes, a lot more 

No  1  2  3  4  5 Yes, a lot more 

16. How many books have you read in the last two years that were recommended on 

#BookTok? 

17. Do you use #BookTok to read comments, comment, discuss, or talk about books? 

Answer on a scale of 1-5, where 1 is No, not all, and 5 is Yes, a lot 

No, not at all 1  2  3  4  5 Yes, a lot 

18. What books or authors have you discovered because of #BookTok? (You can also 

write which genres you discovered through #BookTok, e.g. thriller, fantasy, romance, 

etc.) 

19. What is the best thing about #BookTok? Is there anything you wish was different 

about #BookTok? 
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Appendix 4 – Interview questions 

 

Interview questions to the teacher 

Do you know about BookTok? 

Have you noticed an increased interest in reading among the students? 

How do you work with literature in class? 

How do you motivate students who show resistance to reading? 

What is your experience with students being able to choose which books to read? 

Do you choose books that evoke emotions? 

How do you work with literature as a social activity? 

Do you or the students share book recommendations in class? 

How do you encourage reading outside of school? 

 

Interview questions to the librarian 

Have you noticed an increased interest in reading among students? 

Do students express that their interest in reading is new? 

Do students request titles in English? 

Can you as a librarian purchase English titles requested by the students? 

Have students mentioned anything about digital reading communities? 

Have you noticed if any teachers are interested in BookTok? 
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