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Abstract 

This study about preschool education and care in four preschools, in Uganda, used a mixed-

methods approach and a multiple-case study design. It investigated the preschools’ qualities, 

the resources available, the organisation, characteristics in regard to children with special 

educational needs and the preschools’ strengths, challenges and improvement needs. 

Bronfenbrenner’s bioecological theory and the PPCT-model was used as theoretical 

framework in this study. The study was conducted at four preschools in Uganda, one in a 

high-income area, one in a low-income area, one in a special needs centre and one in a 

refugee camp. Data collection was conducted during 3-5 days at each preschool and included 

structured observations using the Early Childhood Environment Rating Scale®, Third 

Edition, open observations and interviews. The result depicted substantial differences among 

the preschools in all aspects investigated. The interviewed teacher in the high-income area 

considered they had the resources they needed, whilst the interviewed teachers in the refugee 

camp considered the limited resources being a challenge with 150 children in one class and no 

access to water during the time of observation. The education had an emphasis on teacher 

directed education in all preschools, where the teacher led the activities and chose the content. 

There was an uncertainty among the teachers about which child they should deem in need of 

special educational support. The support provided in the preschools varied, depending on the 

need the teachers perceived the children to have and the resources available. The overall 

quality in the preschool in the high-income area was found to be reasonably good in the 

ECERS-3 rating (score 4.40), but the rest of the preschools scored below minimum quality. 

Challenges to the preschools were limited resources, methods of caregiving and discipline, 

and educational practices based on teacher directed education.  

 

Keywords: Preschool, quality, developing countries, special educational needs 
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Introduction 

 

This is a study about preschool education and care in Uganda. It highlights in particular the 

participating preschools’ organisation, resources, characteristics in regard to children with 

special educational needs and overall quality, strengths and improvement needs. The 

participating preschools are located in different areas, a high-income area, a low-income area, 

a special needs centre and a refugee camp, and show highly diverse preschools. This study 

relates to the Sustainable Development Goal Number Four, to ensure inclusive and equitable 

quality education and to promote lifelong learning opportunities for all (UN, 2015, Goal 4).  

Attending school is not the same thing as learning, states the World Bank (2018a), in 

reference to the learning crisis in the world, where more and more children are enrolled in 

school, but the learning outcome is sometimes questionable. For disadvantaged children, by 

poverty, location or disability, the learning outcome is almost always worse, which makes the 

education system widen the social gaps, rather than compensating for them. Investing in the 

under-fives, through for example high quality preschool education, is the most efficient way 

of minimizing those gaps (World Bank, 2018a). Over the last years, the enrolment in 

preschool education has increased in Uganda (Ministry of education and sports, 2016), but not 

much has been written about the quality of those preschools. Preschool quality is of high 

importance for learning outcomes (NICHD, 2002; Harms, Clifford, & Cryer, 2015) which 

makes studies, such as this one, that aim to provide more knowledge about the quality of 

preschool education and care in Uganda, important.  

According to the Convention on the Right of the Child, (CRC, Office of the High 

Commissioner for Human Rights, Article 28.3, 1989) the State parties are encouraged to 

promote international cooperation in relation to education, in order to facilitate access to 

scientific knowledge and modern teaching methods. The needs of developing countries should 

be taken into special consideration. Conducting this study in Uganda can be seen as an 

attempt at an international sharing of knowledge, and the report is written in English to make 

this sharing of knowledge possible. This study can raise the awareness among teachers and 

other stakeholders of the preschools’ quality, their strengths, challenges and improvement 

need. It sheds light on differences between the participating preschools and the importance in 

ensuring equitability. The results of this study can also provide new perspectives to preschool 

teachers and stakeholders in other countries, for example in Sweden, which can give a better 

understanding of their own preschool context. 

This study is funded by the Swedish International Development Cooperation Agency 

(Sida), through a Minor Field Study scholarship. The study is conducted as part of a 

Programme in Special Educational Needs, 90 ECTS Second level.  

 

 

Background 
 

International declarations and conventions of importance to the study is given a short 

description. Preschool quality and its relation to poverty and special educational needs, is 

highlighted and the education system in Uganda is described, with a specific focus on 

preschool education. In this study, the word, “preschool” is used for centre based, educational 

settings aimed for children 1-5 years of age. Previous research on preschool quality is 

exemplified through two studies from developing countries and one from the Swedish 

context. The theoretical framework of this study is based on Bronfenbrenner’s (2005) 

Process-Person-Context-Time-model, which is given a brief description. Finally, the aim and 

research questions are presented. 
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International declarations and conventions 

 

The United Nations (UN) decided on new Sustainable Development Goals at the UN 70th 

anniversary 2015 to be achieved by year 2030 (UN, 2015). One of those goals is to ensure 

inclusive and equitable quality education and to promote lifelong learning opportunities for all 

(UN, 2015, Goal 4).  

This study is concerned with education and care, which relates to the Convention on the 

Right of the Child (CRC) (Office of the High Commissioner for Human Rights,1989). 

According to the Convention on the Rights of the Child (Article 28), the child has a right to 

education. The child also has a right to protection and care necessary for the well-being of the 

child (Article 3.2-3). The rights of refugee children (article 22) and the rights of disabled 

children (article 23) are mentioned especially and they should receive the same rights as other 

children as well as the additional support they might need, specified in the convention. 

Uganda ratified the Convention on the Rights of the Child year 1990 (Office of the High 

Commissioner for Human Rights, 2014). 

 

 

Defining quality 

 

There are several ways of viewing preschool quality. Many studies (Abreu-Lima, Leal, 

Cadima, & Gamelas, 2013; Layzer & Goodson, 2006; Pianta, Downer, & Hamre, 2016) view 

preschool quality in relation to outcomes in child development, academic achievements and 

child wellbeing. Sheridan (2007) links preschool quality to the convention on the right of the 

child and to aspects of democracy, child influence and participation. In regard to children with 

special educational needs, Soukakou (2016), defines preschool quality as the extent to which a 

preschool can accommodate individual children’s needs, provide adaptations in environment 

and support, whilst encouraging participation in the group activities.  

 Preschool quality can be divided into structural and process quality (Jeon, Buettner, & 

Hur, 2014). Structure quality is seen as the regulable variables in a preschool setting such as 

group sizes, staff to child ratios, the physical environment including buildings and materials. 

The process quality is related to the proximal processes in the preschool such as the 

interaction between staff and child or between children. The process quality is considered the 

most important for child outcomes, but the two categories of quality influences each other, so 

that a higher structural quality effects the process quality in a positive way (Jeon, Buettner, & 

Hur, 2014). 

 Bronfenbrenner (1979) talks about the influence of both objective aspects, such as the 

physical environment, and subjective and constructed aspects on the development of the child. 

In this study objective, subjective and construct aspects will be acknowledged. All is 

considered important for preschool quality, a fact aligning itself to a plethora of previous 

studies (Sheridan, 2007; Swedish research council, 2015). 

 

 

Quality matters 

 

There are studies (Harms, Clifford, & Cryer, 2005, 2015) and reports (World Bank, 2018a) 

which have shown that the quality of education matters for children, both socially and 

academically. Mwaura, Sylva, and Malmberg (2008) investigated the effects of preschool 

attendance on cognitive development in Uganda, and other east African countries, and found 

that attendance in high quality preschools significantly benefitted children’s cognitive 

development. This is in line with a study conducted by Sylva et al. (2011) which has shown 
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that preschool quality matters for children and that the academic and behavioural outcomes 

for children who attended high quality preschools were significantly higher at the age 11, than 

for children who had been in low quality preschools or in-home care. The National Institute of 

Child Health and Human Development (NICHD) study of Early Child Care and Youth 

Development (Vandell, Burchinal, & Pierce, 2016) has shown this to be the case for children, 

in the USA, up to the end of high school. This means that quality preschool education and 

care is an important basis for children’s well-being and further education. Low quality 

preschools have shown to have no, or even negative effects on child development and 

wellbeing (NICHD, 2002; Sylva et al., 2011).  

 

 

Poverty, special educational needs and preschool quality 

 

Preschool education is an important part of the education system, but the enrolment in 

preschools is lower in low-income countries than in middle- and high-income countries 
(World Bank, 2018b). In Uganda research, Bird, Higgins, Mckay, Camfield and Knowles 

(2010) has shown that low level of education is a problem that keeps people in poverty and 

has a negative effect on individual life conditions.  

There is research that suggests that the rate of special educational needs might be higher 

among children from poor families (Holtz, Fox, & Meurer, 2015; Lake & Chan, 2015; Walker 

et al., 2011). High quality preschools are considered a factor that can prevent later special 

educational needs and improve school attendance for children from poor families (Anderson 

et al., 2003).  

Research shows a higher level of behaviour problems among children from poor 

families (Holtz, Fox, & Meurer, 2015; NICHD, 2002). For children in socioeconomically 

disadvantaged areas in Sweden, the preschool quality can be questioned when children are 

reporting peer-violence as part of their everyday life in preschool, and preschools are 

criticised for not living up to the demands of the CRC to provide protection (The Ombudsman 

for Children in Sweden [BO], 2018).  

Bassok and Galdo (2015) show in a study conducted of public preschools in Georgia, 

USA, that there are quality differences between preschools in high- versus low-income areas. 

The quality differs mainly in process quality, that relates to interactions between teachers and 

children, where high-income areas access higher process quality in preschools. When it comes 

to structure quality the differences are small, and show that preschools in low-income areas 

have slightly higher structure quality than preschools in high-income areas. The quality gap, 

when it comes to process quality, between preschools in high-income and low-income areas 

indicates that the children who are in highest need for high quality preschool, to compensate 

for disadvantages related to children’s socioeconomic situation, have instead access to lower 

quality preschools.   

 

 

The Education System in Uganda 

 

The education system in Uganda is divided into four sub-groups: preschool education, 

primary education, secondary education and post-primary education (Ministry of Education 

and Sports, 2016). The official age for attending first grade of primary school is 6 years, but 

there are more children attending Grade One that are older than 6 years (52%) than children 

actually being 6 years (43%). There are also children starting Grade One before the age of 6 

(5%). The largest number of children enrolled in preschools in Uganda is between 3 and 5 

years old (59%), but there are children enrolled both younger than 3 years (12%) and older 
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than 5 years (29%). Fairly equal number of boys and girls are enrolled in the preschools. 

(Ministry of Education and Sports, 2016) 

Preschool education is considered an important basis for further education by the 

Ministry of education and sports (2016), and they have worked to spread the knowledge about 

the positive impact of preschool education on children’s development and later school 

achievements, which has resulted in a greater appreciation of preschool education. The 

number of preschools has increased from 4956 in year 2014 to 6798 in year 2016. (Ministry 

of education and sports, 2016) 

The Ministry of Education and Sports (2016) considers the educational situation for 

children with special educational needs to be an issue of concern. Children with special 

educational needs are missing out when it comes to preschool education, which is considered 

a problem both for the development of the country and for the aim of an equal access to 

quality education in a global perspective. About 17% of the children enrolled in preschool 

education in Uganda are considered to have special educational needs. The special 

educational needs included in this number are autism, hearing impairment, mental 

impairment, multiple handicaps (e.g. deaf and blind), physical impairment and visual 

impairment (Ministry of Education and Sports, 2016).  

The learning framework for early childhood development (National Curriculum Development 

Centre, 2005) is aimed towards children 3-6 years of age. This learning framework is intended 

to be of use both for staff at preschools and for parents or others caring for children at home. 

The learning framework (National Curriculum Development Centre, 2005) has goals for 

different age groups and suggestions on activities that stimulates learning toward achieving 

the goal. For example, one of the goals for 5-6-year olds is “I can express myself” where three 

of the suggested activities are “Reciting rhymes”, “Expressing feelings on paper through 

drawing” and “Participating in decision-making” (National Curriculum Development Centre, 

2005). 

 

Previous Research 

 

Brinkman et al. (2017) and Mtahabwa and Rao (2009) have conducted research about quality 

preschool education and care in developing countries and these studies will be described. This 

is relevant in terms of understanding the quality of preschool education and care in 

developing countries such as Uganda. Lundqvist, Allodi Westling and Siljehag (2016) have 

conducted research on preschool education and care in the Swedish context and give 

important insights about characteristics of quality preschool education and care. Their study 

also addresses the area of children with special educational needs. 

 

The Role of Preschool Quality in Promoting Child Development: Evidence from Rural 

Indonesia 

Brinkman et al. (2017) conducted a quantitative study of 578 preschools and 7900 children in 

rural Indonesia titled; The Role of Preschool Quality in Promoting Child Development: 

Evidence from Rural Indonesia. The purpose of the study was to examine the relationship 

between preschool quality and children’s early development. They investigated preschool 

quality from three perspectives; observed quality, teacher characteristics and structural 

characteristics. The different perspectives of quality were then compared with child 

development outcome. Observed quality was measured using the Early Childhood 

Environment Rating Scale-Revised (ECERS-R) and child development was measured using 

Early Development Instrument. The result showed that observed classroom quality, after 

adjusting the ECERS-R to the local context, was a significant positive predictor for child 

development. Teacher characteristics, on the other hand, were not significant predictors of 
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child development. In this study, the teacher characteristics were averaged at the centre-level, 

which might have had an impact on the results. The study investigated two structural aspects, 

number of hours of operation and child to teacher ratio. The results show that the number of 

hours spent in preschool had a positive effect on child development. In the study, the 

maximum hours of operation were 24 hours per week. Child to teacher ratio only had an 

effect on children’s physical health and wellbeing, but not on language, cognitive skills and 

social competence.  

 

Pre-primary education in Tanzania: Observations from urban and rural classrooms 

Mtahabwa and Rao (2009) conducted a multiple-case study, with a mixed-methods approach, 

titled; Pre-primary education in Tanzania: Observations from urban and rural classrooms. It 

examined the relationship between policy and practice in urban and rural pre-primary settings 

for children five to six years old in Tanzania. Policy documents, e.g. the 1995 pre-primary 

educational policy, were analysed and compared with observations of five teachers’ practices 

in four pre-primary classrooms, two from an urban area and two from a rural area. 15 pre-

primary lessons in total were videotaped, three for each teacher. Interviews were held with 

teachers, school head and stake holders. The policy documents set the same standards for 

urban and rural pre-primary classes, but in practice, there seemed to be considerable 

differences when it comes to space, group size, teacher to child ratio, instructional resources 

and qualification of staff. The rural pre-primary classes were the disadvantaged ones. The 

teachers’ qualifications seemed to be the most important factor for the quality of teacher child 

interaction. Policy documents did not appear to be specific enough on regulations and 

implementation guidelines to have influence on the classroom practices. The urban pre-

primary schools did have copies of the syllabus, but in the rural pre-primary schools the 

teachers used outdated syllabuses and were not aware of the new ones.  

 

Characteristics of Swedish preschools that provide education and care to children with 

special educational needs 

Lundqvist, Allodi Westling and Siljehag (2016) conducted a study titled Characteristics of 

Swedish preschools that provide education and care to children with special educational 

needs, where they examined the characteristics of eight classes in preschools with regard to 

organisation, resources and quality. They also aimed to provide a reflection on the observation 

rating scales used, i.e., the Early Childhood Environment Rating Scale (ECERS-R), Caregiver 

Interaction Scale (CIS) and Inclusive Classroom Profile (ICP). The study used a mixed 

method approach and a multiple case study design. All classes in the study had 5-years old 

children with special educational needs enrolled, but varied terms of accountable authority, 

geographical location, socio-economic status in the location and pedagogical profiles. The 

rating scales used were considered complementing each other as they focused on different 

aspects of quality. Two types of classes were identified, specialised classes (i.e., preschool 

units) for children with a specific disability and, in one case, typically developing children, 

and comprehensive inclusive classes that enrolled children with a variety of special 

educational needs as well as children that had not been identified as having any special 

educational needs. Two out of the eight classes were specialised. The classes scored an 

overall quality from low to good. On a group level, preschools with children with a disability 

diagnosis enrolled had a higher overall quality, including both the two specialised classes and 

one of the comprehensive classes, than had the other classes. Those classes also had more 

resources in form of higher staff to child ratio, higher teacher to child ratio and smaller group 

sizes. None of the classes scored well on inclusive environment and practices. The study 

shows that the quality of education is not equal and that there is a need to further develop the 

quality in Swedish preschools, especially in regard to inclusive educational practices.  
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Theoretical framework  

 

The theoretical framework of this study is Bronfenbrenner’s bioecological theory 

(Bronfenbrenner, 2005). Within this theory Bronfenbrenner (2005) uses the Process-Person-

Context-Time (PPCT) model to explain how different aspects impact the development of a 

person. Proximal processes are progressively more complex, mutual interactions between the 

child and the environment. Those processes can be seen as the motor that drives the 

development. The Person is put in this model to emphasise the role the individual plays in his 

or her own development, where his or her personal characteristics, both biological and 

psychological, are given importance. The Context is organised into different system levels, 

the microsystem, the mesosystem, the exosystem and the macrosystem (Bronfenbrenner, 

2005). According to Bronfenbrenner (1979), the microsystem is the system level that 

immediately surrounds the individual and in which the individual is included such as the 

individual’s family, class, peer group and so on. The mesosystem covers the interrelations 

between different settings in the microsystem, such as the relations between the home and 

school. The exosystem are settings that the individual is not personally a part of, but has an 

effect on the microsystem, like the parent’s workplace or the school board. The macrosystem 

refers to the consistency between system levels. This could be a culture or a subculture and 

explains the similarities within and differences between different cultures. Within each 

culture, there are different socio-economic groups, religions, ethnic groups etc. that holds its 

own belief system and is also part of the macro system (Bronfenbrenner, 1979). The last word 

in the PPCT model is Time. Time refers both to the historical context and of when in a 

person’s lifespan something occurs (Bronfenbrenner, 2005). Continuity and change are also 

related to time, and its importance is emphasised by Bronfenbrenner (1979, 2005) both when 

it comes to activities and relationships. It is important for the developing child to be able to 

form close, mutual attachment to an available caregiver (Bronfenbrenner, 1979).  

The PPCT model will be used to investigate and understand the microsystem that is the 

preschool setting and the different aspects that have an impact on it.  

 

 

Aim and research questions 

 

The aim of this study is to investigate preschool education and care in four preschools in 

Uganda, with a particular attention given to the quality of preschool education and care, and 

preschool children with special educational needs. Similarities and differences between the 

preschools are also addressed. The questions posed are the following:  

 

• How are the preschools organised?  

• What resources are allocated to the preschools?  

• What characterises the preschools with regard to children with special educational 

needs?  

• What is the overall quality, strengths, challenges and improvement needs of the 

preschools? 

 

 

Method 
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In this study, a mixed method approach (Bryman, 2011) and a multiple-case study design 

(Yin, 2014) were adopted. The preschools were the cases and the phenomena in foci was the 

organisation, the resources allocated, the characteristics of the preschools with regard to 

children with special educational needs and the overall quality, strengths, challenges and 

improvement needs of the preschools. The intention was to, by means of a mixed method 

approach and a multiple-case study design, to be able to achieve a deeper understanding of the 

preschools included in the study and to be able to compare those.  

In case studies the use of multiple sources is considered essential for the quality (Yin, 

2014). In this study the cases were studied using direct structured observations and open 

observations of each preschool environment, and interviews with staff about the preschool, its 

strengths and improvement needs. The data collection was carried out during 3-5 days on each 

preschool, depending on circumstances such as the length of time it was possible to stay in the 

area or refugee camp. Additional data about the preschools, for example school fees, has been 

collected from websites, information sheets and brochures. The data has been stored safely 

and all data presented in the report has been made anonymous. 

 

 

Sampling 

 

To be able to capture some of the diversity in the country a maximum variation sample 

(Creswell & Poth, 2018) was used, where one preschool from a high-income urban area, one 

from a low-income urban area, one from a special needs centre and one from a refugee camp 

was sampled. Case studies usually focuses on the specific, rather than the general 

(Denscombe, 2018) which makes maximum variation sampling a method that complies with 

the purpose of the study. This type of sampling is commonly used in qualitative studies 

because of its ability to reflect differences (Creswell & Poth, 2018) and has been seen as 

advantageous in this study. A report by UNESCO, has been used to identify areas that can be 

considered low-income and are described as slum in the report. To identify a high-income 

area, a local contact person in the field was consulted. Staff at the preschools confirmed the 

assumption of the preschool being located in a high- or low-income area. When a preschool 

with potential to participate in the study was identified the preschool director was contacted 

and informed about the study. After a verbal consent from the director, the preschool staff was 

contacted and informed about the study and that participation was completely voluntary. They 

were presented with a letter of information and consent, which can be viewed in Attachment 

1. Information about the study was provided to parents and others with relation to the 

preschool by an information letter easily visible at the preschool. This letter is attached as 

Attachment 2.  

 

 

Description of participating preschools 

 

The preschool in the high-income area is located in an urban area. The preschool has three 

classes: one for 2 ½ - 3-year olds, one for 3-4-year olds, and one for 4-5-year olds. The study 

was conducted in the class with 3-4-year olds. The class teacher had a master degree in 

special education. Two additional staffs, with bachelor degrees in education, worked in the 

class.  

The preschool in the low-income area, is located in an urban area. It is connected to a 

Non-Governmental Organisation (NGO). It has tree classes: baby-class for 3-4-year olds, 

middle-class for 4-5-year olds and top-class for 5-6-year olds. The ages were more seen as 

guidelines and children of different ages attended the classes. The study was conducted in 
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middle-class. There was one teacher in the class, who had a certificate degree. No other staff 

worked in the class.  

The preschool in the refugee camp is located in a rural refugee camp. It is community 

based and connected to an NGO that they are largely funded by. It has three classes: baby-

class for 3-4-year olds, middle-class for 4-5-year olds and top-class for 5-6-year olds. The 

ages are not strictly followed. The study was conducted in top-class. Five teachers share the 

responsibility of the three classes. They all have certificate degrees in education.  

The preschool in the special needs centre is located in a town. It has one class where 

both pre- and primary school aged children are combined. There are six children enrolled in 

the class, out of which two are between three and five years old. One of the children did not 

have any special educational needs, but was not present during observations. The class teacher 

has a certificate degree. Three teacher assistants/caregivers and an occupational therapist, who 

is also the preschool director, helped out in class and in the general care of the children.   

 

 

Structured observations 

 

For the structured observations the Early Childhood Environment Rating Scale®, Third 

Edition (ECERS-3, Harms, Clifford, Cryer, 2015) was used. ECERS-3 is the revised version 

of ECERS-R (Harms, Clifford, & Cryer, 2005). It has been considered a suitable rating scale 

for this study as it focuses on preschool quality, and has been used worldwide in research 

(Harms, Clifford, & Cryer, 2015).  It contains measurements of 35 areas that are considered 

important for preschool quality. In each area of measurement quality is measured using a 7-

point Likert scale, with four levels of quality ranging from inadequate to excellent. Each level 

of quality has a number of statements that is answered by ticking, ‘yes’ or ‘no’ for the item. 

All statements are answered based only on observations and no input from the teacher or other 

member of staff is needed to use the rating scale. The 35 areas of measurement are divided 

into six subgroups: (1) space and furnishings, (2) personal care routines, (3) language and 

literacy, (4) learning activities, (5) interaction, and (6) program structure (Harms, Clifford, & 

Cryer, 2015). For example, under the subgroup Interaction one of the areas of measurement is 

individualized teaching and learning where one of the statements on inadequate quality is 

“Children experience much failure during staff directed activities (Ex: do not know answers; 

become disengaged” (Harms, Clifford, & Cryer, 2015, p. 71)  and a statement of excellent 

quality is “Much individualized teaching while children participate in free play (Ex: staff 

circulate often to various areas of room; children’s play is enhanced and not interrupted when 

teaching occurs)” (Harms, Clifford, & Cryer, 2015, p. 71).  

 

 

Open observations 

 

In case-studies, according to Yin (2014), what happens in real world settings is of interest and 

there can be a variety of things that influence the phenomenon in foci. It might not always be 

clear to the researcher beforehand and things that the researcher notices while being in the 

setting, even for other purposes such as interviews might be of interest for the case and worth 

documenting. This can be the way a room is furnished, how the curriculum comes to use or 

the general atmosphere. Photographs can be a way to document observations in a way that 

makes it possible for a third party, who has never itself been at the setting, to get an idea of 

how it looked, which can be useful in case-studies (Yin, 2014). In this study the structured 

observations were complemented by open observations to be able to include aspects of 

importance for the case that is not accounted for in the rating scale used. The observer has 
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been standing or seated in the periphery of the classrooms and moved periodically in cases 

where there have been activities in different areas. In connection with the open observations, 

informal conversations have been held with members of staff. In the open observations, notes 

were taken with pen and paper and, after approval by participating preschools, some photos 

were taken. In all photos used in the publication of the report, it has been ensured that no 

single person or preschool can be identified. All published photos in this report are taken by 

the person conducting the study, and who has the full property rights to all published photos.  

 

Interviews 

 

Semi-structured interviews with a duration of 30-60 minutes were conducted with the class 

teacher of the observed class at each preschool. All interviews were held in English. In the 

preschool in the refugee camp, there were two class teachers, teaching in the observed class, 

and on their request, they both participated in the interview. Less structured interviews are 

common in case study research where the interview is likely to have a more fluid than rigid 

character (Yin, 2014). According to Denscombe (2018), it gives the interviewee the 

possibility to more freely discuss their opinions and thoughts about the matter of interest for 

the study. In this study, the interviewee has been asked to tell the interviewer about their 

preschool, its strengths and improvement needs. The interviewer let the interviewee talk 

freely about their preschool, and used follow up questions to clarify and deepen the 

information provided by the interviewee. The interviews were held with staff at the preschool 

and were recorded with an audio recording device and transcribed. After the recorder was 

switched off, the teachers wanted to say more and this information was documented with pen 

and paper.  

In this study, a native Ugandan, who agreed to be a contact person for this study, 

provided advice on cultural matters to avoid misunderstandings. Kvale and Brinkmann (2014) 

discuss the difficulties that can arise in cross cultural interviews. Different cultures hold 

different ideas and customs when it comes to how questions are posed and how the questions 

are supposed to be answered. The use of expressions and body language can differ between 

cultures which can generate misunderstandings. What is considered appropriate behaviour and 

dress code might vary (Kvale & Brinkmann, 2014). One recommendation given to me was to 

dress and act formally.  

 

 

Method of Analysis 

 

An inductive analysis, where new pieces of knowledge about the cases, are created from the 

empirical data found (Bryman, 2011; Chiriac & Einarsson 2013), was used in this study. A 

cross-case synthesis is commonly used when analysing multiple cases (Yin, 2014) and was 

considered a favourable method of analysis for this study. In cross-case syntheses findings 

from the different cases are put in relation to each other and similarities and differences in the 

findings are analysed (Yin, 2014).  

A first step in the process of analysing the data can be to use different alternative ways 

to organise it, such as putting the evidence into different categories, visualising the data in 

graphs or flowcharts, tabulating frequencies or putting the data in chronological order (Yin, 

2014). The data collected in this study was handled in this way to find possible interpretations 

of the data.  

In the process of analysis, it can be advantageous to use a cycle involving the research 

question, the collected data, visualisation, categorisation and interpretation of data, and the 

findings and conclusions made and to go back and forth in this cycle (Yin, 2014). This way of 
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working with the data and analysis was used to find accurate ways of analysing the data and 

to secure that an internal logic was kept in the study. According to Larsson (2005), internal 

logic refers to compliance between a study’s research question, the essence of the 

phenomenon studied, the method of data collection and the method of analysis. By going back 

and forth in the cycle described by Yin (2014), the risk of diverting too far from the research 

question and by doing so breaking the internal logic, was minimised.  

In analysing case studies, Yin (2014) points out the importance of attending to all 

evidence found, to consider rival interpretations, to keep the focus on the most important 

issues in regard to the research questions and to use previous knowledge such as academic 

credentials or practical experiences.   

A thematic analysis (Maguire & Delahunt, 2017) was conducted in relation to 

challenges the preschools face. The thematic analysis has followed the procedure described by 

Maguire and Delahunt (2017), by firstly getting to know the data, then coding segments of 

data, putting the codes into preliminary themes and creating broader themes among the ones 

found. A review of the themes was then made to ensure they made sense to the data, that the 

data supported them, that they did not overlap and that there were no other themes that would 

be more relevant. The themes were defined by identifying the basics in the themes and what 

each theme is mainly about. Finally, the analysis was put in to writing in the report.  

 

 

Ethical considerations 

 

The ethical guidelines provided by the Swedish Research council (2002, 2017) was followed 

including the four principles of information, consent, confidentiality and use requirements. 

This means that in this study, all participants were informed about the study, only participants 

who had given a written consent partook in the study, except for an NGO-worker at the 

refugee camp who provided additional information and gave a verbal consent after being 

informed about the study and reading the letter of information. All information about 

participants has been stored safely and is presented anonymously in this report. Information 

collected in the study will only be used for the purpose of the study. The letter of information 

and consent that was presented to the participants can be found in Attachment 1.  

The global code of conduct for research in resource-poor settings (Schroeder et al., 

2018), that demands fairness, respect, care and honesty in research where the researcher 

comes from a wealthier setting than the one where the research was conducted was followed. 

This code of conduct advocates for giving a person from the setting where the study was 

conducted influence over the aim and methodology of the research. In this study, a native 

contact person in Uganda has provided input on the aim of the research, as well as on the 

methodology and has provided support in how to conduct the study in a culturally respectful 

way to secure that the global code of conduct was followed.  

The Ugandan National Guidelines for Research involving Humans as Research 

Participants (Uganda national council for science and technology, 2014), was followed. This 

guideline emphasises the importance of respect for participants, to maximize benefits and 

minimize harm, to not deliberately harm anyone, and to treat people in a just and morally 

appropriate way. This study has provided the participants with the benefits of getting 

information about the preschools’ strengths and improvement needs as well as the possibility 

to learn from other examples. The study has not imposed any known risk or harm to the 

participants.  

In the case of the preschool in the refugee camp, local authorities were contacted and 

informed about the study, and the proper permissions were given for conducting the study in 

the refugee camp, before any data were collected there.  
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Reliability and validity  

 

Using a variety of data collection methods can increase the validity of a study according to 

Yin (2014). This study combined structured and open observations and interviews which 

could increase the validity of the study.  

In the structured observation a high level of reliability and validity was achieved by 

using the rating scale ECERS-3, which have been tested and shown to be of use and value 

(Harms, Clifford, & Cryer, 2015).  Before conducting this study, instructions on how to use 

the ECERS-3 was received, from its manual and the supervisor, and the use of the rating scale 

was practiced on two preschools in Sweden, during one day at each preschool, to ensure a 

proper use of the rating scale so that the high level of reliability and validity was maintained. 

A higher level of reliability could have been achieved if more than one observer had been 

conducting the observations (Yin, 2014). In this study using more than one observer was not 

possible due to limited resources. The same observer conducted all observations which could 

limit differences in the way the observations were conducted at different preschools, since 

there is always a risk that different observers notices different things in the observations (Yin, 

2014). The observer often has an impact on the environment studied which can limit the 

validity when it comes to studying real life events (Denscombe, 2018). In this study, the 

observer, as much as possible, kept a low profile and avoided influencing the observed 

situation more than absolutely necessary, as recommended by Yin (2014) when using direct 

observations.  

The validity and reliability of the interviews were kept high by recording the interviews 

and transcribing them shortly after they were conducted. This can, according to Bryman 

(2011), be a way to minimize the risk of basing the analyse on false memories or 

interpretations of what has been said. The interviewer had completed university courses in 

qualified dialogues (Qualified Dialogues, 7.5 hp, 2017 at MDH; Working as a Special Needs 

Educator with Qualified Dialogues, 7.5 hp, 2018 at MDH), which ensured that the interviewer 

had knowledge about different techniques in using questions and learnt to avoid questions that 

might be unintentionally leading or provoking. In the interviews, the interviewer asked the 

interviewee to confirm the interviewer’s perception of what was told in the interview, a 

method that Kvale and Brinkman (2014) recommends to avoid misinterpretations.  
In the process of analyses, a high level of validity was kept by addressing rival 

explanations and by going back and forth in a circular model for analysing to assure that there 

is a logic between the research questions, the data collected and the conclusions made.  

A basic concept in case study research, according to Yin (2014), is that the unique 

examples can provide important knowledge about a phenomenon. This kind of research 

cannot be generalised to the whole population, nor does it have any ambitions to do so. The 

knowledge created from case studies can be generalised on a theoretical level (Yin, 2014). 

This study cannot say anything about preschools in Uganda in general, but by providing a 

deeper knowledge about the four preschools participating in this study the aim is to give in 

depth examples analysed to a theoretical level from which others can learn from.  

 

 

Result 

 

The result shows a high diversity between the participating preschools. The result is presented 

in two sections. The first section consists of a descriptive and comparative analysis. The result 
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from interviews, observations and informal conversations are presented together in relation to 

(1) resources, (2) organisation, (3) the preschool characteristics in regard to children with 

special educational needs, and (4) quality, strengths and improvement needs. In the second 

section of the result the outcome of the thematic analysis, in regard to the challenges the 

preschools face, will be presented. In this part, some aspects mentioned in the first section, 

will be further highlighted.  

 

 

Resources  

 

The resources differ between the preschools, where the preschool in the refugee camp seems 

to struggle most with the lack of resources. At the same time, they are happy to be able to 

provide education to the children. The resources are presented under the following headings; 

School fees and accessibility, Enrolment and ratios, Space and learning materials, and Water 

access.  

 

School fees and accessibility 

Being able to enrol all children whose parents want to, is considered a high achievement in 

itself, by the teachers in the preschool in the refugee camp. This contrasts strongly with the 

preschool in the high-income area where the interviewed teacher think that they have the 

resources they need, it is just a matter of using them in a way that is most beneficial to the 

children. This preschool does not have the same ambition to be accessible to all, but rather to 

provide quality education that will prepare the children for a future in a national or 

international context. In the low-income area, they aim to keep the school fees low, but it is 

still too much for some of the families in the area to afford and exceptions from the demand to 

pay are made in some cases where the school considers the family unable to pay. In the 

preschool in the special needs centre, the school fees are higher and many parents are not able 

to afford to enrol their children in this school. The director in the centre says that, in many 

cases, fathers abandon the family if a disabled child is born. This leaves many disabled 

children growing up with single mothers or grandmothers, and in many cases in poverty. The 

director feels bad about not being able to enrol those children, but needs to get the school fees 

for the centre to be sustainable. Figure 1 below shows the school fees required to enrol a child 

in preschool one year in the different preschools. The school fees vary from approximately 7 

000 USD in the preschool in the high-income area, to a school fee dependent on the family’s 

abilities in the refugee camp.  
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Note. The preschool in the high-income area uses United States dollar (USD) for their school fees, 

whereas the preschools in the low-income area and the special needs centre use Ugandan shilling 

(UGX). Coinmill.com (2019) has been used in figure 1. to convert the currencies, to make it possible 

to compare the school fees. All school fees have been rounded to one significant number, to ensure 

that no preschool can be identified.  

 

Figure 1. School fees 

 

In addition to school fees, the preschool in the refugee camp and the preschool in the low-

income area depend on NGOs or donors for their economy. Some children in the preschools 

in the low-income area and in the special need centre are sponsored by individuals or NGOs 

to pay their school fees. In the high-income area the school fees do not include special needs 

learning support, in cases this is needed.  

 

Enrolment and ratios 

As seen in table 1, the number of children enrolled in the classes vary between 6 in the 

preschool in the special needs centre and 150 in the refugee camp. The staff to child ratio has 

a similar difference with 1/1.2 (one staff to 1.2 children) in the preschool in the special needs 

centre and 1/90 (one staff to 90 children) in the preschool in the refugee camp. The preschool 

in the refugee camp is also the preschool that is least strict with enrolment as a demand for 

attending preschool. In this preschool there are children not enrolled in class that participate in 

class and are welcomed there by the teachers. This is not seen in any of the other preschools, 

where only the enrolled children come to the preschools. According to the teachers in the 

refugee camp, on days when the children perceive it to be likely that they will be getting 

porridge at the preschool, more children attend preschool. This is also seen at the observation 

when, on the day after food delivery to the preschool, the classroom is so crowded that many 

children have to share chairs or sit on the floor. So, in reality the group sizes differ even more 

than what is shown in table 1.  
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Table 1. Resources: Enrolment and ratios 

 
Type of resources High-income Low-income Special needs 

center 

Refugee camp 

Number of enrolled 

children 

16 26 6 150 

Staff to child ratio 1/5,33 1/26 1/1.2 1/90 

Teacher to child ratio 1/16 1/26 1/6 1/90 

 
Note. In the staff to child ratio, both teachers and other staff who are working in the class are included. 

All numbers are related to the observed class and not the whole preschool. 

 

Space and Learning Materials 

The space and learning materials also differ between the preschools. This is reflected in the 

ECERS-3 scores, that can be viewed in table 3, of Space and Furnishings, but also in the 

items of Language and Literacy, and Learning Activities, as those items requires materials 

used for play and learning to give a higher score. Table 2 gives a brief idea of the available 

indoor and outdoor spaces, and the furnishings, equipment and materials available there. The 

pictures, in Attachment 4, shows examples of materials available in the preschools.  

 

Table 2. Resources: Space and materials 

 
Resource High-income Low-income Special needs 

centre 

Refugee camp 

Indoor space Indoor space 

consists of two 

classrooms and a 

connecting room in 

between.  

 

Indoor space consists 

of one classroom and 

a room shared with 

the rest of the school. 

Indoor space 

consists of one 

classroom and an 

additional big room.  

Indoor space 

consists of one 

classroom.  

Indoor 

material and 

furnishing 

The classrooms are 

set up with materials 

for play and learning 

and is organised in 

different centres 

accessible to 

children during free 

play times. 

 

The classroom 

contains mainly 

display materials, 

desks and chairs. 

Notebooks and 

pencils. Some 

additional materials 

available to staff. 

The 

classroomcontains 

mainly display 

materials, desks and 

chairs. Notebooks 

and pencils. A few 

materials available 

to the children, and 

some more to staff. 

 

The classroom 

contains mainly 

display materials 

and chairs, no desks. 

Notebooks and 

pencils. No other 

materials available 

to staff or children. 

Outdoor 

space 

Two outdoor areas, 

and additional areas 

shared with the 

primary school. 

Outdoor space outside 

the preschool shared 

with the public. No 

fence, road close by, 

little shelter from sun. 

Unhygienic according 

to staff who have 

found condoms and 

syringes.   

 

An outdoor area, no 

ramps for children 

who need it to move 

independently.  

An outdoor area. No 

fence. Little shelter 

from sun available, 

and approximately 

40 degrees Celsius 

during observation.  

Outdoor 

equipment 

and materials 

The outdoor space 

equipped with a 

variety of materials, 

one space organised 

in interest-corners 

and the other for 

gross motor play. 

The outdoor space has 

no stationary 

equipment and no 

other materials 

available to children. 

Some additional 

materials available to 

The outdoor space 

has a swing. 

Additional materials 

are sometimes 

brought out by staff.  

The outdoor area has 

some stationary 

equipment, but some 

are broken and they 

are usually crowded 
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 staff, but not seen in 

observations.  

 

 

Water access  

The accessibility of water is another example of a resource where the preschools in this study 

vary. The preschool in the refugee camp are not able to cook porridge for the children during 

the time of observations due to not having access to water during those days. The preschool in 

the low-income area and the special need centre have access to running water at most times 

during the observation and save water in jerry cans to be able to use during times when there 

is no running water. The preschool in the high-income area has a constant access to water 

during the time of observation. They have flushing toilets, child sized sinks for washing hands 

and filtered water that the children are able to use by themselves as they please. This can be 

related to the scores of personal care routines in ECERS-3, seen in table 5, which requires 

both water, soap or hand sanitizers, and provision of meals and/or snacks. In this rating the 

difference between a complete lack of water and that of having water but lacking soap and 

hand sanitizers is not visible. Picture 2c, in Attachment 4, shows the provision of porridge in 

the preschool in the low-income area, that is made possible as they have access to water.  

 

 

Organisation  

 

In common between all the participating preschools is that the education is organised with an 

emphasis on teacher directed learning, where the teacher chooses the content and leads the 

activities. In the preschools in the refugee camp, the low-income area and the special needs 

centre, much of the teaching focuses on facts, whereas communication and problem solving 

has a bigger focus in the preschool in the high-income area. There is also a bigger variation of 

activities in the preschool in the high-income area. In the interview, the teacher in the 

preschool in the low-income area, says that she aims to teach the children the sounds, to make 

them observe and to copy written texts and numbers in her class, the middle-class, and then 

they will finalise their skills in top-class where they will learn to read and write anything, in 

preparation for primary school. From the observations, the preschool in the refugee camp, 

seems to also focus on teaching the children to repeat sounds, and to copy written texts. The 

teachers there think it is good with any piece of knowledge they can teach the children, 

considering the difficult circumstances they work under. At the preschool at the refugee camp, 

the teaching observed, is all teacher directed with only rote questions being asked to the 

children. Likewise, in the preschool in the special needs centre, much of the teaching is based 

on repetition and copying, but here more time is spent on explaining what the words that are 

used mean and is sometimes related to the everyday life of the children. There are also efforts 

made to expand the children’s ability to express themselves.   

The organisation of the school day for each class, as they were during one of the days of 

observations are described in Attachment 3. All times are approximate and the activities are a 

brief summary of what was going on during the day, to give an idea of the daily structure of 

each preschool. Picture 2a and 4b, in Attachment 4, shows examples of texts the children are 

asked to copy. In the high-income area the smartboard in picture 1a, in Attachment 4, is often 

used in whole group time.  

 

 

Characteristics of the preschools with regard to children with special educational needs  
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The teachers, in all the preschools, are unsure about what children to consider as in need of 

special educational support. They relate special educational needs to specific diagnosis, but 

which diagnosis they want to count as a criterion for special educational needs, depend on 

how it affects the child’s situation in the classroom, for example the preschool director in the 

refugee camp want to count children with asthma as in need of special educational support, 

because she considers them to struggle in the classroom. The preschool in the refugee camp 

and the special needs centre have children with disabilities enrolled in their preschools. In the 

refugee camp there are children with hearing and vision impairment. In the preschool in the 

special needs centre, there are four children with cerebral palsy. There is also one child with 

attention difficulties that have not received a diagnosis and one child without special 

educational needs integrated in the class. In the low-income area the children are considered 

to have extra needs due to the area they lived in, even if those children are not referred to as 

children with special educational needs. In the high-income area two children are considered 

having need of additional support due to socio-emotional difficulties. The teacher in the high-

income area reflects on the difficulties with defining children as in need of special educational 

support in preschool, because few children at this age have received a diagnosis, and it is hard 

to know if they might get one later or if they might outgrow their difficulties. When it comes 

to support provisions, it does not seem necessary for the children, in any of the preschools, to 

have a diagnosis or to be considered a child with special educational needs to receive 

additional support in the classroom. The support provided is given depending on the needs the 

teachers perceive children to have, as well as the resources available to give additional 

support.  

In the preschool in the special needs centre, the teacher consistently gives one-on-one 

instructions and explanations to the children, both in English and the languages spoken in the 

children’s homes, in addition to speaking to the whole group. The teacher adjusts the tasks 

different children are given to their ability. She helps children communicating with the group 

by learning the way the children speak and the signs they use and translating it to the group. 

Children are encouraged to use signs from the Ugandan sign language when they struggle to 

say the words verbally. The teacher and other staff are giving children time to independently 

finish tasks or move from one place to another. The children are encouraged to do as much as 

possible independently, but balanced, in order to avoid increasing frustration levels. An 

example of this would be when a child tries to fit big interlocking blocks together, the director 

who sits with the child, talks with the child to help her manage on her own, but when the child 

starts to get frustrated, the director offers to help and show her how to do it. She talks calmly 

with the child, who manages the next piece with only the verbal support. (Picture 3b, in 

Attachment 4, shows the interlocking blocks). In the afternoons, the children who need it 

receive one-on-one physio therapy.   

In the refugee camp, one of the teachers talks about her inability to meet the special 

needs the children have, and her eyes fills with tears. The teacher says that there are just too 

many children to be able to meet their needs, and with that number of children they are not 

able to provide any one-on-one support. If they do that, they feel that other children will be 

losing out. They just have to teach them along with all the other children. They use to place 

the children with vision and hearing impairment in front of the classroom, to make it a bit 

easier for them. The teachers feel that they would need more knowledge about how to work 

with children with special educational needs under the circumstances they work.  

The preschool director at the preschool in the low-income area talks about the area they 

are operating in as a reason that make it necessary to adjust the education to meet the needs of 

those children. She says that the teachers have to work a lot with reinforcing positive values, 

since the children might be learning negative values from home. As an example, they have 

children who are being encouraged by their parents to steal or sell drugs, which have led to 
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the preschool working a lot with values around that. The class teacher says that there is a need 

to teach children in the area about religion and good manners and she believes that a change 

in the child can have a positive effect on the family as a whole. She also talks about the 

additional support she provides to meet the needs of the parents in the area. Many of the 

parents need to work long hours to be able to afford their standard of living. This makes it 

hard for the parents to come and pick up their children in time, and the teacher often stays 

after hours to care for the children until the parents are able to pick them up. She doesn’t think 

this is common in other preschools, where she believes parents are often fined if picking up a 

child late.  

In the high-income area, the teacher perceives two of the children to need additional 

support. In the interview, the teacher talks about how she supports these two children; 

 
Like I mentioned two children who need additional support, and what I do for that is just that I give them 

additional support, you know. Luckily, usually when we are coming in and we have our routines and the 

teacher assistants knows to sit and support my guy that talk a lot, and my other one that move a lot. Like 

they just sit right with them and they help them through circle time. And the other thing I like to do is that 

I like to give them a task, I let them kind of take the lead in the discussion and give them more talk time 

or more wiggle time, you know, to support them in their growth. And also providing activities that they 

naturally love and are drawn to. That they can be engaged in and can make the right social decisions 

because they are not bored and not just looking for something to get into. So, a lot of preventative 

measures. 

 

The support provisions the teacher talks about in the interview are also seen in the 

observations. During the observation, no children are perceived as disengaged or wanting to 

leave the activities at whole group time. The teacher and assistants are seen to pay extra 

attention to some of the children, both during whole group and other times, but apart from 

that, the additional needs are not obvious, which could indicate that the children receive the 

support they need. 

 

 

Quality, Strengths and Improvement Needs 

 

Overall quality 

Results from the structured observations, using the ECERS-3 rating scale, show a preschool 

quality ranging from 1.06, inadequate, to 4.4, reasonably good, as can be viewed in table 3. 

The preschools in the refugee camp and the low-income area, which can be viewed as socially 

disadvantaged, are showing the lowest scores. The preschool in the special needs centre, with 

a high number of children with a disability diagnosis but from families of different social and 

economic situations, shows a higher but still low score. The preschool in the high-income area 

shows the highest scores. 

 

Table 3. Average scores from observations using ECERS-3 rating scale 

 
Observed preschool 

quality 

High-income Low-income Special needs 

centre 

Refugee camp 

Space and furnishings 5.14 1.14 1.86 1.14 

Personal care routines 5.25 1.00 2.75 1.00 

Language and literacy 3.00 1.00 2.00 1.00 

Learning activities 3.73 1.10 1.10 1.10 

Interaction 4.80 1.00 2.80 1.00 

Program structure 5.00 1.00 2.00 1.00 

Total 4.40 1.06 1.91 1.06 
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Note. The scores in the ECERS-3 rating scales are from 1 (inadequate) to 7 (excellent), with 3 

responding to minimal quality and 5 to good quality. The scores are rounded to two decimals.  

 

Three of the preschools show a lower than minimum quality in the ECERS-3 scoring, which 

indicates that more needs to be done to improve quality in those preschools. The preschool in 

the high-income area score close to good in all aspects, accept Language and literacy, and 

Learning activities where they score a minimum (3.00) and a bit over minimum (3.73). 

Factors that lower the scores are that no books were read during the time of the structured 

observation and that no dramatic play occurred during this time. The preschools in the low-

income area, the refugee camp and the special needs center score slightly higher in music and 

movement, than in other learning activities. All preschools use music and dancing with the 

children, and the teachers show enthusiasm in doing so. The reason for not scoring higher in 

this item is due to lack of music materials.  

 

Whole group time – a strength   

In the preschool in the high-income area, the teacher directed whole group time, or circle 

time, seems to engage all children. The teacher is prepared for the whole group time, which 

shows in the ECERS-3 rating where the preschool scored a 6 in transition and waiting times. 

There is a set routine that the children seem to know and enjoy and that allows for flexibility. 

There are a lot of child engagement in the whole group time and the children are encouraged 

to think for themselves, share their thoughts with a peer and with the whole group. Movement 

and signing are incorporated so that the children don’t have to sit long. Questions are used to 

widen the children’s understanding of a topic, for example when the children don’t agree on 

whether a shape is a rectangle or not the teacher asks the children, “How is it not a rectangle?” 

to make the children reflect on, in what way the shapes differ. The teacher helps the children 

to articulate their thoughts when they struggle to express themselves. The teacher seems to 

have clear learning objectives in mind, such as facts related to shapes, numbers and letters or 

the current class-theme “Dinosaurs”, as well as problem-solving, listening to others’ opinions 

and expressing their own. Most children are able to read and write before they finish 

preschool. In this item, Whole-group activities for play and learning, the preschool scored a 5 

(good) in the ECERS-3 rating. The fact that the whole-group activities are carried out in one 

big group rather than in smaller groups and that children are not allowed to leave, are the 

reasons that they don’t receive an excellent score. Considering that all children receive the 

support they need to be engaged in the large group and that there are few instances where 

children might have been interested in leaving since they are generally all very engaged, those 

issues might be considered minor.  

 

Peer-violence in preschool - an improvement need 

In the preschool in the refugee camp, violence between children is a constant occurrence 

during the school day, where children are seen fighting, both in class and during break times. 

The teachers sometimes react against it during class, especially if it disturbs the order in class. 

During break time, the teachers are not seen to intervene in any cases of peer-violence. There 

is generally someone crying and crying children are mainly comforted by peers or not at all. 

Peer-violence seems to be more present during class than break. During the observation the 

children are left unattended in the classroom for a substantial amount of time once, because 

the NGO comes to the preschool and the teacher has to meet with them outside. At this time, 

the peer-violence escalates severely. (The observations, at this preschool, are sometimes cut 

short to stop peer-violence). The gravity of peer-violence is perceived as lower in the low-

income preschool, even though peer-violence seems to be part of the everyday life also in this 

preschool. Similarly, in reference to the preschool in the refugee camp, the violence between 
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peers in the low-income area escalates when the teacher leaves the class unattended. The 

teacher in this preschool leaves the class unattended often during the observation, but during 

shorter time periods. The teacher almost always stops peer-violence when she is in class and 

comforts crying children. (Also, in this preschool, observations are cut short on several 

occasions to intervene against peer-violence). In the high-income area, there are almost no 

conflicts between children and the few that do occur are solved by the children without the 

need of adult guidance.   

 

Methods of discipline – an improvement need in some preschools and a strength in others 

The use of corporal punishment as a method of disciplining can be seen as an improvement 

need in two of the preschools, one in the refugee camp and the other in the low-income area, 

whereas the preschools in the special needs centre and in the high-income area are using other 

ways of disciplining and are scoring high in the ECERS-3 rating in disciplining, a 5 (good) 

and a 7 (excellent). When asked about the methods for disciplining children, the director in 

the low-income preschool, agree that the methods used for discipline is an improvement need, 

and explains the use of corporal punishment, with the fact that she and the teachers have 

grown up with that way of disciplining and don’t know how they would do it in any other 

way. The parents in the area also use corporal punishments with the children, according to the 

director, and that makes it, according to her, difficult for the preschool to not use it. She feels 

that the children tend to not understand the severity of what they are told, if corporal 

punishment is not used. No other severe methods of disciplining, such as shouting or 

confining children for long periods of time, was seen in any of the preschools in this study. In 

the preschool in the high-income area they have worked a lot with changing their way of 

disciplining the children and have gone from a system with rewards and punishments to a 

system where they try to talk about issues and make the children incorporate positive values 

within themselves. They have put up a note on the wall about how they work with discipline, 

saying; 

 
 Internal verses External Motivation 

In FS1 we strongly believe in the teaching and motivating learners by cultivating a true understanding and 

desire to express such values as responsibility, team work, etc. Therefore we try to refrain from token 

rewards such as points and stickers. Instead we teach about and use the language in every day interactions 

in the hopes that learners will begin the notice the positive effects of said values within themselves and 

their community, and continue to promote and embody them authentically without the need for rewards 

or punishment.  

 

 

Thematic analysis  

 

Based on the analyse of data, three themes emerge (“We shall just try what we can”, 

“Inadequate care”, and “Now, let’s do this”) in relation to the challenges the preschools are 

facing. Some data previously mentioned in the result, will be further highlighted in those 

themes. Not all preschools are facing challenges related to all themes. These challenges can 

be understood as improvement needs. 

 

“We shall just try what we can” 

This theme reflects and relates to the lack of basic needs of food and water, the large group 

sizes and ratios, safety hazards, and lack of materials and facilities. This is an issue for the 

preschools in the refugee camp, the low-income area and the special needs centre. The 

preschool in the refugee camp has the most challenging conditions, with no water supply 

during the time of observation, which in turn made it impossible to prepare porridge once they 
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received the dry ingredients, lack of shade from sun, no fence, work conditions making the 

teachers fatigued, large group size and child to staff ratio and they have a lack of space and 

materials. In the interview the teacher discusses the difficult work conditions, wishing for 

improvements but aiming to do her very best either way: 

 
Everyday can improve. Like they need to more structures, because the number of children is too many 

for us to handle. (mm). With more structures we would improve. (yea). The children are just packed in 

class. Others can get and others cannot get, and we just teach what we are able to. (yea) Then we cannot 

handle these children one by one, because there are too many. Like in a class you can get it to 150. And 

if you are going to handle one by one, you can get tiered. You will not be able to handle it. So, if they 

can be able to put more structures then we divide these children into different classes. Better. (yea). And 

if they can be able, and if they cannot be able, we shall just try what we can. Try our very best, as 

teachers. (my italics) 

 

 In the low-income area, they cannot afford to serve lunch, but the children get porridge 

(Picture 2c in Attachent 4) for morning tea, the outdoor area lacks shade from the sun, and is 

considered a safety hazard and unhygienic, and there is a lack of space and materials. In the 

special needs centre, there are a couple of safety hazards noticed at the observation, broken 

glass at the toy-closet and bleach on the bathroom sink. They also have a lack of materials. 

The preschool in the high-income area did not face challenges in this category. 

 

 Inadequate care 

This theme reflects and relates to the caregiving and methods of disciplining used in the 

preschools. In the preschool in the refugee camp, the issues related to this theme is the lack of 

care where not all children are noticed by the teachers, where crying children are not 

comforted, fights between peers are not stopped, and where children are left unattended with 

escalated levels of peer-violence, and the use of corporal punishment. In the low-income area, 

the challenges in this category is the lack of supervision during outdoor play, the children 

being left unattended in the classroom which is connected with escalated levels of peer-

violence, and the use of corporal punishment and the limited knowledge about alternative 

ways of disciplining the children. In relation to this theme there has not been any suitable 

citations found, as much of the data related to this theme comes from observations and from 

conversations during the time spent at the preschools, but not from the recorded interviews. 

Staff at both preschools expresses a feeling that the care they are providing is inadequate.  

 

“Now, let’s do this” 

This theme reflects and relates to teaching, child-centred learning, play, and interaction. In the 

preschool in the refugee camp the challenges faced in this theme is that teachers do not 

engage in interactions with children apart from teaching in the classroom, the teaching of 

letters and numbers are not connected to their meaning but based on repeating and copying, 

limited possibilities for children to express their own thoughts, no teacher engagement in free 

play, children being idle for long periods of time and inability to provide special educational 

support and a lack of knowledge on how to do so under the circumstances they work. In the 

low-income area the challenges faced in this theme are similar, with teaching based on 

repeating and copying, mainly rote questions being asked, low levels of individualisation, 

tasks being difficult for some children with some consequently losing interest, the teacher 

being unprepared and has to leave classroom to find materials, the teacher being paid extra to 

provide extra tuition for one child, which might affect the teaching provided in class, low 
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levels of child influence, little time for free play and lack of trust in play as an efficient way of 

learning and the need to adjust the teaching to provide support in regard to the area the 

children are coming from. In the special needs centre the challenges the preschool face in this 

theme is low levels of interaction with children except for during lessons, children rarely 

being invited to take part in decision making, play materials not being set up for children’s 

independent use, there is little time for play, low levels of interaction between children, and 

children are often seen idle. The teacher finds it challenging to meet the high variety of needs 

in the group. This is the only theme that is found to be a challenge for the preschool in the 

high-income area and in this preschool, this relates to lack of child centred learning, little time 

for play, many of the informal conversations relating to rote learning, the children’s 

suggestions for solving problems are often not followed and play is sometimes interrupted by 

the staffs questions. The teacher in the preschool in the high-income area says in the 

interview: 

 
Less, kind of like teacher ‘now let’s make harts together, now let’s do this’, you know, more children 

actually finding their way in their learning journey. Yea, I would say that would be our area for growth. 

(my italics) 

 

 

Discussion  

 

The aim of the study was to investigate preschool education and care, in four preschools in 

Uganda, with a variation in locations, i.e. a high-income area, a low-income area, a special 

needs centre, and a refugee camp, in relation to the preschools organisation, resources, 

characteristics in regard to children with special educational needs, the overall quality, 

strengths, challenges and improvement needs. The result shows a high diversity between the 

preschools, in all investigated aspects. The preschool day is organised with a focus on teacher 

directed activities and with little time for play. In the high-income area, the teacher directed 

whole group time seems to engage all children a lot and they are active and involved in the 

activities. When it comes to resources, the teacher in the high-income area considers that they 

have the resources they need, while the other preschools are struggling with lack of resources, 

especially the one in the refugee camp with 150 children enrolled in class, and even more 

actually attending. The special educational support, provided in the preschools, differs 

depending on the need the teachers perceive the children to have and the resources available. 

The overall quality is measured using ECERS-3 and shows a reasonably good quality for the 

preschool in the high-income area and a score between minimal and inadequate for the 

preschool in the special needs centre. The preschools in the refugee camp and the low-income 

area scored inadequate. A thematic analysis in relation to the challenges the preschools are 

facing was conducted and three themes emerged, “We shall just try what we can”, 

“Inadequate care”, and “Now, let’s do this”. 

 

 

Method discussion and ethical standpoints 

 

This study has some limitations. The sample is not statistical and too small to be generalised. 

The observation manual used, ECERS-3, is not culturally adjusted to Uganda, which might 

affect the result (Brinkman et al., 2017). ECERS-3 also only measures quality levels down to 

a certain point, whereas differences in quality below this point is not accounted for. In the 

evaluation, the two preschools with the lowest result, scored the same in the ECERS-3, but 
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are perceived to differ in quality in the open observations where aspects that could be related 

to quality differed, for example the differences in having or not having water. The aim whilst 

conducting the observations has been to keep a very low profile. This have been hard in 

reality, when the children have been very curious about this observer, as a newcomer.  

During the observations, there have been times, when the observations have been cut 

short to stop peer-violence, either by informing staff about the peer-violence or talking with 

the children about what is going on. No physical strategies to stop peer-violence were used. 

This has had an effect on the result and led to less peer-violence than it would have been if 

this observer did not intervene. This observer has considered it unethical to observe, what has 

been perceived as quite severe peer-violence, without doing anything to stop it. Therefore, the 

negative impact this might have had on the reliability of the study has been considered to 

being of minor importance compared to helping the children when they are being victims of 

violence.  

 

 

The result in relation to previous research 

 

In the preschools in this study the parents that can afford to pay a higher school fee, also 

receive a higher quality preschool education and care for their children. The staff in the low-

income area and the special needs centre also talked about children not accessing preschool 

because they could not afford the school fees. This is in line with previous research that shows 

that poor children have lower access to preschool education and care (NICHD, 2002), and 

when they do access it, it is often of lower quality (Bassok & Galdo, 2005; World Bank, 

2018a). In this study, the preschool director at the special needs centre talks about the 

increased risk of poverty for children with disability, because fathers often leave the family 

when a disabled child is born, which might provide an explanation to the higher rate of special 

educational needs among children living in poverty, as shown in previous research (Holtz, 

Fox, & Meurer, 2015; Lake & Chan, 2015; Walker et al., 2011). A previous study by 

Mtahabwa and Rao (2009), found large differences between the investigated preschools in 

Tanzania, when it comes to space, group size, teacher-child ratios, instructional resources and 

qualification of staff. This study, shows similar differences between the four preschools in 

Uganda, participating in this study. Mtahabwa and Rao (2009) suggests more specific 

regulations to make the preschools more equal, which could also be beneficial in regard to the 

preschools in Uganda. Brinkman et al. (2017) showed that child-teacher ratios had an impact 

on children’s wellbeing. This is likely to be the case in this study too, where the general care 

for the children were low and the levels of peer-violence high in the preschool with the 

highest number of children per teacher, i.e. the preschool in the refugee camp, but in this 

study the wellbeing of the children is not specifically measured. Research shows that structure 

quality has an impact on process quality (Jeon, Buettner, & Hur, 2014), which this study 

shows examples of where the preschool in the refugee camp has lower structure quality, 

which, according to the interviewed teachers, makes the teachers too tired to interact with the 

children, whereas in the preschool in the high-income area, both structure and process quality 

is higher, and the teacher is focused on developing the process quality further. Opinions that 

hold measurable aspects of quality of less significance in research of preschool quality (e.g. 

Fenech, 2011), becomes bizarre in the context of these four preschools, where this observer 

believes it to be an obvious quality advantage to access drinking water. 

Lundqvist, Allodi Westling and Siljehag (2016) found that between the preschools 

participating in their study, conducted in Sweden, the quality was never low among 

preschools that had children with disability diagnosis enrolled. This does not seem to be the 

case among the preschools in this study, where the preschool in the refugee camp had children 
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with disabilities enrolled but had inadequate quality and the preschool in the high-income area 

scored highest in the quality rating, but did not have any children with a disability diagnosis. 

A similarity between the studies is that the children with disability enrolled in specialised 

preschools or special needs centre, received one-on-one training by specialists that was not 

available to children enrolled in comprehensive preschools. In this study this can partly be 

explained by a lower level of support needed by the children enrolled in the other preschools, 

but the teacher in the refugee camp expresses that she feels bad about not being able to 

provide one-on-one support and the preschool director in the special needs centre believes the 

lack of support in comprehensive preschools to be a reason for taking children with higher 

support needs out of preschool.  

 

 

Contributions to knowledge 

 

This study has contributed with knowledge about four in depth examples, or cases, of how 

preschool education and care can be in Uganda in terms of organisation, resources, 

characteristics in regard to children with special educational needs and the overall quality, 

strengths, challenges and improvement needs, which have provided more knowledge about 

the four preschools. This has shown inequality between the preschools, and also provided 

descriptions of how this is depicted in the daily life in the preschools, at the time of the 

observations. Three themes that are found to be challenging for the preschools has been 

identified, which can provide a better understanding of the preschools, and the struggles they 

face to provide an as high-quality education and care as possible. This study includes a 

preschool in a high-income area which highlights that not all preschools in Uganda are 

struggling with resources and that there are children in Uganda that receive high-quality 

preschool education and care.   

 

 

The result in relation to the theoretic framework 

 

This study is mainly concerned with the micro system, that is the preschool, and the 

characteristics of this system. This includes the physical environment within the system such 

as facilities, supplies and materials, and it also includes the individual persons at the preschool 

and the proximal processes within it, e.g. the interactions between individuals in the system 

and between individuals and materials. The physical environment relates to structure quality 

and the proximal processes to process quality. The result shows a similarity between more 

challenges in the physical environment, e.g. a lower structure quality, and the proximal 

processes in the system. This is both related to a lack of materials that provides a less 

stimulating environment, that results in less interaction between the children and materials. It 

also relates to less interaction between teachers and children when the number of children 

goes beyond what the teachers consider manageable. The preschools in this study give 

different opportunities for the children to play an active part in their own development, with 

some children being expected to sit and wait for long periods of time, while the opportunity to 

express their own thoughts and independently explore materials is bigger for some of the 

children.  

 The investigated micro system is also part of a bigger picture, the context, which 

becomes apparent in this study for example by the class teacher in the low-income area 

talking about subculture values, which would be an impact on a macrosystem level, or on an 

exosystem level, the need for some of the children in the preschool in the special needs centre 

to be sponsored from individuals that they might never meet but that have a great importance 
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to them by paying their school fees. The mesosystem relates to the interaction between 

microsystems. In this study, interactions with the children’s families influenced the 

microsystem, for example, where the children in the preschool in the low-income area were 

allowed to stay after hours. In this study, it is apparent that the physical climate has an impact 

on the preschool in the refugee camp, by the drought in the area, that can be related to the 

shortage of food and water in this preschool. Bronfenbrenner (1979, 2005) doesn’t speak 

specifically about climate as part of any system, but as he defines the macrosystem as 

similarities between systems and system levels, it is not farfetched to see the climate, that has 

an impact on a larger scale and can explain similarities between different systems in an area, 

as an important aspect on a macrosystem level and chronosystem level. In this study the 

microsystem, that is the preschool, does not seem to always compensate for challenges in 

other systems, but it rather seems like the more challenges there are in other systems and 

system levels, the more challenges do the preschool face and the lower quality of education 

and care is provided. In this study the preschools located in areas that can be considered 

socially disadvantaged, i.e. the preschools in the refugee camp and the low-income area, are 

also the ones showing the lowest ECERS-3 rating. This can be understood by the impact the 

different systems and system levels have on each other. An exception is the preschool in the 

special need centre, that has a higher score than the preschools in the refugee camp and the 

low-income area, which can be considered somewhat compensating for the challenges that 

children with disabilities might face. The sponsors (i.e., private sponsors or NGOs), on an 

exosystem level, seem to have a compensating function on the poverty that children are 

challenged with and makes it possible for them to enrol in preschool education.  

 

 

Of particular interest 

 

Not all preschools in low-income countries have a low quality 

The preschool in the high-income area shows a reasonably good quality in the ECERS-3 

rating, and in the open observations the whole group times were considered to be of high 

quality as they seemed to engage all children and support was provided to make it possible for 

children in need of additional support to be able to participate in the activity together with the 

others in the class, which indicates high quality according to Soukakou (2016). Aspects 

related to democracy, which Sheridan (2007) considers important for preschool quality, are 

common in those whole group times, where children are given opportunities to learn to 

express their own thoughts and listen to others. Preschool education and care of high quality, 

has a positive impact on future education (Sylva et al., 2011; Vandell, Burchinal, & Pierce, 

2016) and education can play an important part both for the individual person and for the 

development of the country (Bird, Higgins, Mckay, Camfield, & Knowles, 2010). This means 

that having preschools of high quality, like the one in the high-income area, is important for 

the country, even if it makes the inequalities more apparent. Even if low-income countries on 

a general level have lower preschool quality (World Bank, 2018a) there are preschools, like 

the one in the high-income area in this study, that show a higher quality.  

 

Children from disadvantaged areas also have rights! 

According to the CRC (Office of the High Commissioner for Human Rights, 1989) all 

children has a right to be protected from violence and to receive the care they need. But this 

does not seem to be the case for the children from disadvantaged areas. In this study the 

preschools that can be considered socially disadvantaged, the ones in the low-income area and 

the refugee camp, fail to protect the children from peer-violence, which is in line with a report 

from Sweden where children from socially disadvantaged areas talk about peer-violence being 
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common in their preschools (The Ombudsman for Children in Sweden, BO, 2018). In 

Uganda, teachers being absent from class during hole or parts of days, is a problem not only 

in the preschools in this study (World Bank, 2018a). This study gives an example of the effect 

this absence has for the children, with escalated levels of peer-violence. The fact that it is in 

the preschools in the low-income area and the refugee camp that the children are left 

unattended, might be even more problematic since children living in socially disadvantaged 

areas have been shown to have more behaviour related problems in preschool (NICHD, 2002) 

and thus the children in those preschools would be likely to need more, rather than less, 

support. According to Bronfenbrenner (1979), children need to have access to care providers 

with whom they can form a mutual attachment. This need for a mutual attachment might be 

difficult to achieve when the child to teacher ratios are too high, as is the case for the 

preschool in the refugee camp in this study.  

 

Thoughts about corporal punishment 

The practice of corporal punishment is discussed to encourage a larger understanding of why 

it is used which can help in minimizing its use. The teachers using corporal punishment in this 

study, were at times also showing great affection and warmth towards the children, and the 

aim has been to find an understanding to what it is that makes those teachers, who in many 

ways seem to care a lot about the children, to use corporal punishment as disciplinary method. 

Applying the PPCT-model (Bronfenbrenner, 2005) to the phenomenon of corporal 

punishment suggests that reasons could be sought in characteristics of individual persons, in 

the proximal processes, in the context as well as in a time-perspective. In this study the 

preschool director, in the preschool in the low-income area, is brave enough to share her 

thoughts on the matter, and the explanations to the use of corporal punishment that she gives 

can be related to all those aspects. The personal traits of the teacher, manifested as a lack of 

knowledge about alternative methods of discipline, in combination with challenging 

behaviours among children, paves the way for difficulties in the interactions between teacher 

and child. The context might impact the use of corporal punishment by a culture, that the 

director talks about, in the area where corporal punishment is both accepted and expected 

which might make it harder for the teacher to look for alternative options for disciplining, and 

the teachers might need more courage to break away from the culturally expected practise. 

From what the director states, it also seems to be a shared belief that other methods of 

disciplining might be less efficient, which means that corporal punishment might be used 

because the subjective belief is that it is the best for the child. This would also explain that 

teachers who seem to care so much about the children, still use corporal punishment. 

According to Bronfenbrenner (1979), the subjective reality has a great impact on behaviour. 

The time has an impact, as the teachers own experiences of being disciplined as children, 

includes the use of corporal punishment. All those aspects put together make it hard for the 

teachers to use other means for disciplining the children, and to make it possible to minimize 

the use of corporal punishment, one or more of those aspects need to be changed.  

This exemplifies how difficult it can be for an individual to change methods of 

disciplining and shows that support can be needed to make a change possible.  

 

In some ways, teachers are doing an admirable work under challenging conditions 

The teachers, in the preschools in the low-income area and the refugee camp, who are 

working under very challenging conditions, seem to do their very best to provide an as good 

an education as they can for the children. There are issues that need to be solved, but the 

teachers also deserve some credit for the hard work they do, despite all that has been 

observed. The World Bank (2018a) refers to the teachers working under the most challenging 

conditions in low-income countries as heroes, and after visiting the preschools in this study, in 
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some ways, this investigator is inclined to do the same. They spend their days trying their 

very best to give the children something and in the observations the children were seen to 

break out in big smiles when being given attention by the teachers and seemed to find great 

joy participating in singing and dancing in class. Even if the general quality in those 

preschools are low, as it has been shown to be in many poor areas (World Bank, 2018a), the 

hard work the teachers do needs to be acknowledged.  

 

 

Implications of the study 

 

This study indicates that the reasons for using corporal punishment are complex, and that 

individual teachers might need support to be able to minimize its use. This could be done for 

example by educating teachers on alternative methods, and sensitization programs to change 

the mindset in the community on the matter of corporal punishment. Experiences are 

important in forming beliefs and behaviours (Bronfenbrenner, 1979), which calls for efforts 

made in regard to corporal punishment to be long-term, to provide time for teachers and 

community to experience the positive effects of other ways of disciplining children.  

In this study peer-violence escalated when children were left alone in class. This calls 

for a policy and resource change, that for example request one teacher to stay in class at all 

times when there are children there, and to keep the class sizes to a level that teachers feel 

manageable, to be able to keep the children safe. Children have a right to protection according 

to the CRC (Office of the High Commissioner for Human Rights, 1989) and this needs to be 

taken seriously.  

This study shows that there are still inequalities between the preschool education and 

care children receive. This means that more needs to be done to achieve the sustainable 

development goal number four, to ensure inclusive and equitable quality education and 

promote lifelong learning opportunities for all (UN, 2015, Goal 4). The result of this study is 

in line with the World Bank (2018a) that points to the need to not only focus on the preschool 

accessibility but also the quality of the preschools the children have access to, as there are 

preschools with inadequate quality.  

 For Swedish special needs educators this study can provide a different perspective on 

preschool education and care that can have an importance for the way we view preschool 

education and care in Sweden.  

 

Further research 

 

This study does not include the voices of the children, and this would be an important 

objective for further research. The children’s own views are important and they have a right to 

express themselves (Office of the High Commissioner for Human Rights, 1989). Knowledge 

about the children’s opinions are important to assure that decisions regarding preschool policy 

and support provisions, are effective and benefit the children (BO, 2018). 

 In this study only four preschools participated, and a larger amount of cases would be 

needed to be able to get a fuller picture of the preschools in Uganda. With a larger and 

statistical sample, it would be possible to generalise findings (Bryman, 2011), which would 

provide information about preschool education and care in Uganda in general, that could be a 

base for further actions to achieve the sustainable development goal in education (UN, 2015, 

Goal 4), by 2030.  

More research is needed about support provision to children with special educational 

needs in humanitarian settings. In this study the preschool in the refugee camp seemed to be 

the one that struggled the most in providing special educational support to children who 
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needed it, and the teachers felt they needed more knowledge about how to provide support 

under the circumstances they worked, but there is not much research to be found in regard to 

this.  
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Attachment 1, Letter of information and consent to preschool staff 
 

Preschool education and care in Uganda: A multiple-case study  
 

My name is Lina Sundström, and it will be me who are conducting this study. I’m a Swedish 

citizen and a student at Mälardalen University. This study will be my degree project in the 

Programme in Special Educational Needs, 90 ECTS Second level. I have work experience 

from preschools in Sweden, as well as from Australia, New Zealand and Canada. I find 

different cultures early education systems very interesting and I’m excited to perform this 

study in Uganda. 

 

The purpose of this study is to investigate preschool education and care in Uganda. A 

particular attention will be given to the quality of preschool education and care, and children 

with special educational needs. The questions I aim to find answers to is the following:   
• How are the preschools organised?   

• What resources are allocated to the preschools?   

• What characterise the preschools with regard to children with special educational 

 needs?   

• What is the overall quality, strengths and improvement needs of the preschools? 

 

This study will bring more knowledge about preschool education and care in Uganda, and by 

identifying strengths and improvement needs. I hope to both bring important knowledge for 

the development of preschool education and care in Uganda and give other countries the 

opportunity to learn from those examples.  

 

The study will be conducted as a multiple case study and will include four preschools, one 

from an urban high-income area, one from an urban low-income area, one from a rural area 

and one from a refugee camp to be able to see some of the diversity within the country and 

compare similarities and differences.  

 

I will be at each preschool 3-5 days to collect information about the preschool. The 

information will be collected thru interviews with staff, observations in the classrooms and 

informal conversations during the 3-5 days I will be at the preschool. One interview will be 

conducted at each preschool and will take about half an hour. A member of staff will be asked 

to tell me about the preschool, it’s strengths and improvement needs. Observations will be 

conducted in two ways, I will use an observation rating scale that has been used in research 

worldwide called ECERS-3, and I will take notes to describe what I see in the preschools in 

regard to the questions I aim to find answers to. If the participating preschool agrees with it, I 

will take some photos (these will not encompass faces).  

 

All information gathered as part of this study will be confidential and I and my supervisor at 

the university in Sweden, Johanna Lundqvist, will be the only ones with access to the 

collected data. All data will be stored safely to make sure no one other than me can access it. 

When writing the report all information about the preschools and any participating individuals 

will be made anonymous and efforts will be made to make sure no single preschool or 

individual can be identified. No photos where single individuals or preschools can be 

identified will be publicised in the report.    
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The result of the study will be presented in a minor field study report that will be published 

electronically via the DIVA database or in an international journal and at the MFS website at 

www.mfs.nu. If a participating preschool wants to have a copy of the report sent in paper 

form, please notify me, and I will be happy to arrange that. This study is funded by Swedish 

International Development Cooperation Agency (Sida),  
 

Your participation, as a preschool staff member, in this study is completely voluntary and you 

can at any point decide to withdraw your participation without any need to motivate your 

decision.  

 

For further information about the study please contact me and I will be more than happy to 

tell you more about the study. My contact details are; 

Lina Sundström 

 
, Sweden 

Phonenumber: + 

 

My supervisor, Johanna Lundqvist, at Mälardalen University can be reached at; 

Johanna Lundqvist  

Senior Lecturer in Special Needs Education  

Mälardalen University  

Department of Special Education 

+ 

 

 

 

 

With this letter I would like to ask for your participation in this study. 

 

I_____________________________________ have read the information provided above 

about the study (or have had it read to me) and agree to participate in the study.  

 

Role at the preschool: 

 

 

Date and Signature: _______________________________________________________ 

 

 

 

 

 

 

  

http://www.mfs.nu/
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Attachment 2, Informative letter for parents and others related to the preschool 

 

Preschool education and care in Uganda: A multiple-case study  
 

Hello,  

 

My name is Lina Sundström. I’m a Swedish preschool 

teacher and I have work experience from preschools in 

Sweden, as well as from Australia, New Zealand and 

Canada. I’m currently studying at the Programme in Special 

Educational Needs at Mälardalen University in Sweden. As 

the final part of this programme I will do a study about 

preschool education and care in Uganda.  

 

A part of this study will be conducted here at your/your child’s preschool. You 

will probably see me around during the 3-5 days I’m at the preschool to do 

observations and interviews with staff. No child will be interviewed. 

 

The purpose of this study is to investigate preschool education and care in 

Uganda. I hope to both bring important knowledge for the development of 

preschool education and care in Uganda and give other countries the opportunity 

to learn from those examples.  

 

All information collected in this study will be confidential and made anonymous 

in the final report. The result of the study will be presented in a minor field 

study report. 

 
For further information about the study please feel free to ask me when you see 

me around and I will be more than happy to tell you more about the study.  
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Attachment 3: Organisation of a day in the preschools 

 

 
Time High-income Low-income Special needs centre Refugee camp 

7:00  

(7:30) School open, and 

children drop in. 

 

Cleaning school and 

classrooms 

  

8:00 Class start with whole 

group time, including 

phonic songs, number 

dance, yoga, discussion 

about shapes and a shape 

hunt 

(8:45) Free play 

School day start with the 

whole school gathered, 

singing the anthems and 

receiving information. 

(8:30) Class start with a 

song and talk about the 

week day and date. 

Explanation by the 

blackboard about the 

topic of the lesson 

 

 

(8:30) School day start 

with whole group time in 

a big room. They sing, 

dance and talk about the 

day of the week. 

 

(8:15) School day start 

with the whole school 

gathered in the school 

yard. 

(8:30) The teachers clean 

the classrooms. Class 

start with a rhyme, a song 

and talk of day of the 

week.  

 

9:00 Library visit (During days 

without library visit much 

of this time were used for 

free play or voluntary 

small group activities) 

(10:45) Morning tea 

Children are given 

notebooks and pencils 

and asked to copy the 

writing on the blackboard 

and complete the task 

given. Children are asked 

to pretend to sleep when 

finished. 

Goes to classroom. The 

teacher explains the topic 

of the lesson to the whole 

group, combined with 

individual explanations. 

Children receive 

individualised tasks to do 

by their desks. 

The lesson continues. 

Teaching of letters by the 

blackboard, reading and 

repeating. Time spent 

handing out notebooks 

and pencils. The children 

are asked to copy the text 

from the blackboard. Not 

all children receive 

notebooks. 

 

10:00 When finished with tea, 

swimming lesson, and 

then free play. (Some 

days this time was used 

for other planned 

activities or for play) 

 

Morning tea. 

(10:20) When finished 

with tea, the children go 

outside to play. 

Morning tea in the big 

room. 

(10:30) Outdoor play 

time, spent in the swing. 

 

Outdoor play time 

(10:40) Class start again. 

The teacher writes  

numbers on the  

blackboard, read and  

children repeat.  

11:00  

(11:30) Lunch 

Class start again in the 

classroom. The teacher 

explains about shapes by 

the blackboard. Children 

receive notebooks and 

pencils and are asked to 

copy the blackboard and 

complete the task given. 

 

Class start again in the 

classroom, with a similar 

setup as the previous 

lesson. 

Lesson continues. They 

sing some songs.  

Children are left 

unattended and idle in the 

classroom, for a 

substantial amount of 

time, while NGO-workers 

talk with the teachers 

outdoors. 

 

12:00  

(12:45) Whole group 

time, with song about 

shapes, meditation, yoga, 

and reading a story 

 

(12:30) The children 

receive their homework 

and class end for the day 

School finish for the day 

and the children go to 

lunch in the big room. As 

they finish with lunch, 

they get a bath. 

 

School finish for the day 

 

13:00 Class ends and they sing a 

good-bye song for the 

children who were going 

home. Children with 

longer days sleep.  

 Bathing continues. 

Children who are finished 

waits. It happens that 

someone play with 

something. 

 

 

14:00 Children continues to 

sleep. When children 

wake up, they engage in 

free play 

 The children who need it 

receive physio therapy. 

The child who don’t 

participate in therapy are 

given a sewing-task 
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15:00  

(15:15) The last children 

are picked up by parents 

 

 Physio therapy and 

sewing continues 

 

16:00   Free play time, the 

preschool director read a 

book and sing with 

interested children.  

 

 

17:00    

17:15 Day-children are 

picked up by parents. The 

school also offer boarding 

and some children stay at 

the school during the 

week, and goes home in 

weekends. 
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Attachment 4. Pictures from the preschools  

Picture 1 a-c. High-income area 

 

Picture 2 a-c. Low-income area 

 

Picture 3 a-c. Special needs centre 

 

Picture 4 a-c. Refugee camp 

 

  

 

c 


