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Abstract 

English has come to be the most widely used language in the world. To be able to communicate 

in various ways and with other people from different parts of the planet, it is crucial to know 

English. Since there are plenty of accents in English, from countries where English is spoken as a 

first, second or foreign language, it can be difficult to know for a learner whether to aim for a 

native-like British or American type of English, for example, or have a more neutral 

pronunciation, perhaps even with some non-native features, with which they can make 

themselves understood.  

This study examines Swedish students’ English pronunciation, which accent they aim for, what 

attitude they have towards British English and American English and how they think 

pronunciation should be taught. The study was done in a Swedish upper-secondary school with 

25 third-year students from three different classes. It also includes two teachers and their teaching 

methods when it comes to pronunciation.  

Today Swedish schools have moved away from only using British English in schools to allowing 

students and teachers to use other accents and even blend features from different varieties. This 

study confirms indeed that the students mixed between British and American English 

pronunciation, even though the majority of them actually aimed for British English. Their 

attitudes towards the two accents were almost the same, however, and it is also suggested that 

teaching pronunciation might not be the same in reality as it is in theory.  
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1.	Introduction	
Around the world, millions of people use the English language every day. English started out as a 

fairly minor language, but by now over seven hundred million people speak it as a first, second or 

foreign language (Melchers & Shaw, 2011). English is associated with a history of conquest and 

power, and the language expanded greatly from Queen Elizabeth I’s reign onward. Ever since 

then, British English (BrE), and in particular the accent known as Received Pronunciation (RP), 

has been considered a prestigious variant (Crystal, 2002). But in recent years, due to its 

dominance in the media, American English (AmE), in particular General American (GA), has 

come to be the most used variety in countries such as Sweden and Norway (Sylvén, 2013), and 

therefore also more accepted in for example Swedish schools. In any case, due to English being 

learned and used almost everywhere, often as a lingua franca, there are now also countless non-

native speaker varieties of the language, though they usually have British and/or American 

English as their base. 

In Sweden, English is a mandatory school subject from third grade			through the 

second year of upper-secondary school, and it is one of the core subjects in the curriculum 

(Skolverket, 2011), which emphasizes that English is important to learn since it is crucial for 

being able to participate in global community. English has been taught as a foreign language in 

Sweden for quite some time, though in recent years, since English affects Swedish student’s 

everyday private lives through the media and international communication in all kinds of forms, 

it has come to function more and more like a second language. In Sweden, as in other 

Scandinavian countries, TV series and movies are not dubbed, but subtitled (Rindal & Piercy, 

2013), and partly because of that, Swedes encounter authentic English pronunciation more 

frequently than the inhabitants of many other countries where English is not a native or official 

language.  

When Swedish students leave compulsory school, they are expected to be able to communicate 

rather well in English, in both speech and writing. The original goal in schools used to be to help 

students move away from a non-native-like pronunciation to a more native-like BrE, and later on 

AmE as well, standard (Modiano, 1996). But in recent years it has come to be more accepted not 

to sound exactly like a native speaker or to blend features from several native-speaker varieties. It 

is therefore important for teachers to acknowledge this development and strive towards teaching 
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students how to make themselves understood by others who speak English, rather than how to 

sound like a native speaker (Kelly, 2000; Modiano, 1996). Presently schools allow mixed 

varieties since the focus has shifted, to some extent, from form to communicative content 

(Melchers & Shaw, 2011). A mixture of BrE and AmE is called Mid-Atlantic English according 

to Modiano (1996), and more and more native English speakers as well as most second and 

foreign language speakers use such a mixture today.  

There are plenty of methods for how to teach pronunciation in a second language 

classroom, and it is crucial for teachers not to be anxious of the fact that it might be difficult 

(Kelly, 2000). Usually, students would like to learn more about pronunciation; this is where 

teachers and students meet halfway, when students want to learn and teachers have the courage to 

teach pronunciation (Ur, 2012). 

               The elevated status of English in Sweden and the ongoing internationalization of 

communication, work and entertainment, which to a large extent takes place in English, render it 

relevant to investigate what pronunciation choices are made by Swedish students while speaking 

English.  

1.1	Aims	and	research	questions	
The aim of this study is to investigate a number of Swedish students’ English pronunciation in 

terms of six different vowel variables as well as the realization of the voiceless interdental 

fricative or th-sound and, on the basis of that, draw conclusions as to what variety of English is 

mostly used by the students. The aim is also to relate the findings to factors affecting the 

students’ English pronunciation, their attitudes regarding the importance of English in today’s 

society, and which accent they are aiming for when speaking English. Furthermore, this study 

intends to contribute to our understanding of how pronunciation is and can be taught in Swedish 

schools. In order to achieve this, the following research questions are addressed: 

• For a number of variables, and with a focus on GA and RP variants, what choices 

characterize some Swedish upper-secondary students’ English pronunciation? 

• What factors affecting students’ pronunciation can be identified? 

• What attitudes do Swedish students have towards different accents of English, and what 

accent, if any, do they aim for when speaking the language? 

• How do the students’ English teachers teach English pronunciation?  
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2.	Theoretical	background	
The English language developed from Germanic dialects introduced to Britain in the fifth century 

CE and eventually replaced the Celtic languages in most parts of the island (Trudgill & Hannah, 

1994). Since then, mainly due to colonization, English has spread to become the most widespread 

international lingua franca. Crystal (2002) compares the English language to an iceberg. The 

visible top consists of countries where English has a special status as a first and/or official 

language. The less noticeable, but much bigger, part of the iceberg comprises the countries where 

English has no official status but is learned as a foreign language.  

Melchers and Shaw (2011), based on Kachru, discuss three circles in which English is 

used. The inner circle consists of countries where English is spoken as a first language, such as 

Great Britain, the US, Australia and Liberia, which together have approximately 400 million 

native speakers (Rönnerdal & Johansson, 2009). The outer circle consists of countries that have 

been colonized by Britain and have retained English in some form, often as an official language. 

This circle includes, among other countries, Ghana, Nigeria, Malta and India (Melchers & Shaw, 

2011). Lastly, the expanding circle comprises countries or parts of the world where English is 

used as a foreign language, mainly to communicate with foreigners, e.g. in business contexts; 

additionally, in this circle, English is often used in higher education. It includes countries such as 

Japan, Spain, Norway and Sweden – and virtually all other countries that are not part of the inner 

or outer circle. English speakers from the expanding circle are, in fact, more numerous than the 

speakers from the other two circles combined (Melchers & Shaw 2011).  

2.1	English	varieties	
Before further examination of the English varieties, it has to be established what this study 

defines as accent and dialect since the two aspects can easily be confused. According to Yule 

(2014) an accent is when the pronunciation is marked by the speaker’s regional and/or social 

aspects. An example of an accent is Received Pronunciation, originated in London. A dialect, 

however, is a description of grammar, vocabulary and features of pronunciation. British English 

and American English are two examples of what a dialect is.  

With almost all the world speaking English, it is inevitable that the language comes 

with different dialects and accents. Swedish schools normally teach British English (BrE), with 

the accent of Received Pronunciation (RP), and American English (AmE) with General American 

(GA) as the prime accent, since they are considered the most relevant and well-established 
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standard versions of the language, according to Rönnerdal and Johansson (2009). When it comes 

to the concept of standard language, Rhys (2007) suggests the following definition: “the variety 

that provides agreed norms of usage, usually codified in dictionaries and grammars, for a wide 

range of institutional purposes such as education, government and science” (p.190). A third 

dialect of English, which has arisen due to speakers, including learners, mixing AmE and BrE 

features is Mid-Atlantic English (MaE), as Modiano (1996) calls it. This variety, like the more 

established ones, is used in both speech and writing and has its own rules, which will be further 

described below.  

2.1.1	British	English	
British English consists of a number of accents, of which the best known is the traditionally most 

prestigious one, Received Pronunciation (received being used in the sense of ‘accepted’ in this 

label). According to Crystal (2002), RP was established over 400 years ago and eventually, 

British schools began using and promoting it, which is why it came to be seen as a sign that the 

speaker had acquired a good education. During the nineteenth century, the accent became 

fashionable among the ruling or otherwise well-to-do classes of Britain. It further spread among 

the civil service and the armed forces, all over the British Empire, making the accent the sound of 

authority and power (Crystal, 2002). The difference between RP and other English accents is thus 

that the former is associated with class rather than geographical region (Svartvik & Leech, 2006). 

However, RP is no longer used by as many people as it was before: only about 3 to 5 percent of 

British speakers of English use it today, according to one estimate (Minugh, 1991). Moreover, 

Svartvik and Leech (2006) suggest a division of RP into three types: General RP, the mainstream 

variety, which is used as a teaching model; Refined RP, which is associated with the upper class 

and some kinds of professions; and Near RP, which is the accent mixed with regional or 

individual features. Though it might appear so, RP is not static either, meaning that it is open for 

some changes, according to Melchers and Shaw (2011). Crystal (2002) argues that educated 

people talk less and less general RP; instead they ‘modify’ the accent so as to make it fit them 

and their personalities.  

               Trudgill and Hannah (1994) offer some reasons for and against learning RP. According 

to them, one of the advantages is that, since RP is spoken all over the UK, it can be encountered 

and understood anywhere in the country. Secondly, the accent is widespread in British media, so 

the opportunities to listen to it are many. The disadvantages are, firstly, and as already 
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established, that only 3-5 percent of the British population use RP, making it potentially harder 

for a foreigner only used to RP to understand the other 95-97 percent. Secondly since RP is a 

social accent it may carry undesirable associations to some people, mainly people from the upper 

class. The third disadvantage is that RP can be rather more advanced to learn for foreigners than 

other accents, since it has many diphthongs and some of its features are not closely reflected by 

English orthography (Trudgill & Hannah, 1994).  

               RP has traditionally been the model used in English teaching and learning, not least in 

Sweden (Rönnerdal & Johansson, 2009). The accent is well described in textbooks and has been 

explored in numerous studies (Minugh, 1991). It has sometimes been defined as “the kind of 

English foreigners want to learn” (Svartvik & Leech, 2006, p.126). Lastly, Crystal (2002) points 

out that far more foreign speakers in other countries use RP than British people do.   

2.1.2	American	English	
American English (AmE) developed into the variety it is today from the English of the British 

settlers who came to America from the seventeenth century onwards to start a life in the New 

World (Wolfram & Schilling-Estes, 2003). The US is the inner-circle country with by far the 

highest number of people speaking English as a first-language (Melchers & Shaw, 2011). There 

are approximately 200 million native speakers of AmE, while there are only around 60 million 

native BrE speakers (Sylvén, 2013). 

                According to Svartvik and Leech (2006), the British settlers’ accents were strongly 

characterized by where they came from, and they introduced the features of their speech to their 

new homeland. For example, instead of pronouncing Somerset as it would be in RP, with an 

unvoiced s and an unpronounced r, those actually coming from there pronounced it as zummerzet. 

As regards the non-prevocalic /r/, GA speakers still pronounce it today.   

               American English has gone through three major stages corresponding to historical 

periods that determine its nature today (Svartvik & Leech, 2006). The first period was the 

colonial one, when English was introduced to America, lasting until about the adoption of the 

Constitution, or roughly 1790. The second period, 1790-1865, was that of national expansion and 

included the growth from the original thirteen states to the Pacific. This period also saw a 

massive arrival of Irish, Scottish and German immigrants. In the third period, 1865-1929, most of 

the immigrants came from Southern and Eastern Europe. Overall, many languages such as Dutch, 

German, Spanish and Hebrew have thus influenced AmE. Moreover, Svartvik and Leech (2006) 
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claim that since America is the sole superpower on Earth (or at least it still was at the time of 

writing), AmE is the language of power even though it is not even the official language of 

America where it is mostly spoken. 

               In the US, there are a number of regionally accepted accents (Minugh, 1991); however, 

General American is the term that encompasses the majority of the accents without any distinct 

northeastern or southern features (Trudgill & Hannah, 1994). Though there are some differences 

between the accents and dialects in AmE, most of these differences are rather small, which leads 

to speakers coming from opposite sides of the continent still being able to communicate without 

any problems (Svartvik & Leech, 2006).  According to Axelsson (1998), American English had a 

strong influence in Swedish schools, an influence that presumably has increased throughout the 

years which points to BrE no longer being the formally promoted variety in that learning context.   

2.1.3	Mid-Atlantic	English	
By listening to the tonal quality, stress and distinct features of a person’s pronunciation, it can be 

determined what kind of English they speak. In fact, the most apparent differences between BrE 

and AmE regard pronunciation. However, while it is relatively easy for native speakers to hear 

the difference, it can be rather challenging for a learner of English as a second or foreign 

language to do so (Modiano, 1996). Mid-Atlantic English (MaE) is according to Melchers and 

Shaw (2011) mostly used in countries, such as Sweden, where BrE used to be the most widely 

promoted standard variety of the language and where TV provides easy and regular access to 

subtitled, rather than dubbed, American movies and series. Since learners are exposed to both 

varieties, it becomes natural for them to mix the features of BrE and AmE. Modiano (1996) 

offers an example of this: “When an American says ta instead of thank you when speaking to a 

British person or when an English person orders French fries instead of chips at an American 

restaurant, this is Mid-Atlantic English at its best” (p.12). Modiano (1996) claims that students 

will communicate more efficiently when understanding the differences concerning BrE and 

AmE. A guess to why that is can be that because they know the differences they can mix and also 

choose which English they want to speak and not be limited to only one variant.  

               According to Modiano (1996), there is evidence that typically American words have 

come to be used more frequently in the UK, while BrE does not have the same impact on AmE. 

Most of the characteristics of AmE fall within the limitations of what is called Mid-Atlantic 

English, provided it is spoken at a fairly normal speed and with careful articulation. This is due to 
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AmE being spread worldwide. In recent years, other varieties have also been added to  Mid-

Atlantic English. An example of this is Australian English, which contributes to MaE with terms 

such as Down Under, meaning Australia, and the bush, referring to the wilderness (Modiano, 

1996).   

               Lastly, although AmE words are generally used more often in Mid-Atlantic English, 

Melchers and Shaw (2011) argue that Scandinavian speakers tend to use autumn and cinema 

(BrE) instead of fall and movie theatre (AmE). Moreover, Swedish schools used to promote one 

or more varieties from the inner-circle as the goal to strive for, but have more recently come to 

accept other varieties, too, as long as the usage is reasonably consistent. Today schools even 

allow mixed varieties since the focus has shifted, to some extent, from form to communicative 

content (Melchers and Shaw, 2011).  

2.1.4	Swedish	English	
The Swedish national encyclopedia defines Swedish English (SwE) as English mixed with 

Swedish words and expressions (NE, 2016). Moreover, the Swedish language has a special 

melody and when learners speak Swedish English, also called Swenglish, they transfer that 

melody to the English language which makes it sound different from native like pronunciation 

(NE, 2016). This particular issue is also seen in a study made by Rindal and Piercy (2013), who 

examines English pronunciation amongst Norwegian students. Norwegians also have a particular 

melody in their language; therefore the results of Rindal and Piercy’s (2013) findings are 

interesting to this study since Sweden and Norway are neighboring countries. The study (Rindal 

& Piercy, 2013), presents the fact that Norwegian English is not very popular and often made fun 

of. It feels familiar to the students, which is the reason why SwE was included in the study. This 

is also the case with Swedish English and it is a part of the choices regarding dialects and accents 

since it is familiar to the students. In addition, Modiano and Söderlund (2002) note that some 

learners even speak with such a dialect. 

2.1.5	Neutral	English	
By neutral English (NeuE) inspiration was taken from Rindal and Piercy’s (2013) study, which 

was also about pronunciation. They define neutral English as a kind of English where the 

students do not feel like they have or aim for a particular accent or dialect, that they speak fairly 

neutral English to be able to communicate and be understood by others who speak English. 

Neutral English occurred also because learners did not want to be associated with a country, such 
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as England or America based on how they pronounced the words, but merely to be considered as 

someone who knows the language (Rindal & Piercy, 2013). The similarities between MaE, SwE 

and NeuE lies in the fact that all three varieties involve mixture of two or more varieties 

especially regarding vocabulary, pronunciation and grammar and usually with one of the varieties 

being AmE or BrE. SwE, unlike the other two who more or less do not have a particular melody, 

can also be based on melody and stress patterns when speaking English since learners transfer 

Swedish melody to the English language. When it comes to NeuE, determination of how the 

accent sounds like is solely based on how the speakers label their English. Over all, determining 

which kind of English one speaks is based on the characteristics they choose when pronouncing 

certain words.  

2.2	Differences	between	BrE	and	AmE	
The differences between BrE and AmE are apparent in some aspects of grammar, spelling and 

vocabulary, but, as pointed out above, the main dissimilarity lies in the pronunciation (Modiano, 

1996). Even so, the similarities are greater than the differences (Svartvik & Leech, 2006). Some 

pronunciation features of AmE and BrE, respectively, tend to be well known by second or foreign 

language speakers, such as rhoticity in the former but not the latter, while other features, such as 

vowel reduction, are more difficult for learners to grasp and need to be taught more explicitly 

(Rönnerdal & Johansson, 2009). In the remainder of this section, alteration between vowels, 

vowel reduction, consonants and stress will be discussed. The purpose of this subsection is to 

show the differences between RP and GA in the words selected for this study. Both the vowels 

and the consonants are, more or less, a part of the words provided to the students This section is 

relevant to the study since this is, mostly, where learners or speakers differ concerning which 

dialect or accent they are using.  

2.2.1	Vowels	
“Vowel sounds are produced with a relatively free flow of air. They are all typically voiced” 

(Yule, 2014, p.32). The English language is normally said to feature twelve monophthongs and 

eight diphthongs. In connection with their production, the lips can be rounded, spread or in a 

neutral position. 

2.2.1.1	/æ/ vs /ɑː/		
According to Sylvén (2013), one clear difference between RP and GA is the pronunciation of the 

letter a in some words. In the word task, for example, speakers of RP would normally use /ɑː/ and 
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pronounce the word /tɑːsk/. GA speakers would use /æ/ and pronounce the same word as /tæsk/. 

Other words that show the same kind of variation are grasp, laugh and France (Rönnerdal & 

Johansson, 2009).  

2.2.1.2	/əʊ/	vs	/oʊ/	
RP speakers would generally use the diphthong /əʊ/ for words such as note and pronounce it 

/nəʊt/, while GA speakers tend to use /oʊ/ and pronounce the word as /noʊt/. Other words 

illustrating this vowel difference are boat, nose and goat (Rönnerdal & Johansson, 2009).  

2.2.1.3	/ɒ/	vs	/ɑː/	
In words such as hot, RP speakers would commonly use /ɒ/ and pronounce it as /hɒt/. GA 

speakers, on the other hand, would use /ɑː/ and pronounce the word /hɑːt/. Words with the same 

vowel difference are stop, nod and plot (Rönnerdal & Johansson, 2009). 

2.2.1.4	/ʌ/	vs	/ɜː/	
The word worry can be pronounced in two different ways, depending on which variety is being 

used. RP speakers would use /ʌ/, yielding /ˈwʌri/, while GA speakers would generally use /ɜː/ in 

the same word: /ˈwɜːri/.  Words where the same distinction applies include hurry, current and 

worry (Rönnerdal & Johansson, 2009) 

2.2.1.5	Vowel	reduction	
According to Rönnerdal & Johansson (2009), the vowels in unstressed English syllables tend to 

be strongly reduced. Usually, the unstressed vowels would be replaced with /ə/ or /ɪ/. Words that 

end with-ile are more likely to be reduced in GA, however: for example, fragile, fertile and 

hostile would become /ˈfrædʒl/, /ˈfɜːrtl/ and /ˈhɑːstl/ in GA, whereas the RP variants would add 

length and feature diphthongs, as in /ˈfrædʒaɪl/, /ˈfɜːtaɪl/ and /ˈhɒstaɪl/. Conversely, some 

suffixes, such as -mony and -ory, are reduced in RP but have full vowels in GA. Words like 

alimony and obligatory tend to be pronounced as /ˈælɪmoʊni/ and /əˈblɪɡətɔːri/ in GA, while in 

RP, those words are reduced to /ˈælɪməni/ and /əˈblɪɡətri/.  

2.2.2	Consonants		
“Consonants are formed by interrupting, restricting or diverting the airflow in a variety of ways” 

(Kelly, 2000, p.47). There are three major ways in which English consonant sounds can be 

described: voicing, concerning whether the vocal cords vibrate when the sound is produced; place 

of articulation, which is mostly about where the tongue is placed in the mouth; and manner of 
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articulation, which corresponds to the way the airstream is obstructed (Yule, 2014). 

2..2.1	/juː/	vs	/uː/	
In some words, the letter u is pronounced differently in the varieties considered here: BrE 

speakers tend to use /juː/ and AmE speakers use /uː/. In words such as absolute, enthusiasm, 

student and presume, the /j/ is either pronounced or dropped after the preceding consonant /l, θ, t, 

z/, respectively. Another set of consonants which also may or may not be followed by a /j/ is /t, d, 

n/ in words such as tune, due and new. In BrE, due would be pronounced /djuː/, but /duː/ in AmE, 

for example (Rönnerdal & Johansson, 2009). 

2.2.2.2.	/t/	vs	/ʔ/	and	/d/	
The pronunciation of the phoneme /t/ is different in certain environments, depending on the 

variety. In BrE, /t/ can sometimes become a glottal stop /ʔ/ and be used before a syllable 

beginning with a vowel, between vowels, before /p, t, k/ in final position, and in consonant 

clusters. This means that the air is briefly cut off in the throat and then released, as in the 

pronunciation of the word butter as /bʌʔə(r)/. In AmE, the /t/ usually converts to a ‘flap’ when it 

comes after the stress and before a vowel, making the /t/ sound like a /d/ (Minugh, 1991). 

2.2.2.3	/r/	vs	/Ø	/		
The pronunciation or not of non-prevocalic /r/ is one of the most characteristic and well-known 

pronunciation differences between standard AmE and BrE. In BrE, the consonant /r/ is used only 

before a vowel (this includes the so-called linking-r, in cases where the vowel comes first in the 

next word). In some words or constructions, there may even be an intrusive /r/ where there is no r 

in the spelling, as in /lɔːr ən ˈɔːdə/ for law and order. GA always pronounces the non-prevocalic 

/r/, so while car in isolation or followed by a consonant would be /kɑː/ in BrE, it would be /kɑːr/ 

in AmE (Rönnerdal & Johansson, 2009). 

2.3	The	seven	variables	examined	
Seven pronunciation variables were examined to determine if the students tended towards RP or 

GA. Each of these variables comes with a couple of relatively clearly distinguishable standard 

variants that, in six of the cases, are associated with BrE and AmE, respectively. The seventh 

represents a typical challenge for non-native speakers of English. The variables consist of three 

vowels and four consonants, based on the example set by Rindal and Piercy (2013) since they 

conducted a study similar to this one. The first six are the following: the quality of the vowels in 
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the lexical sets BATH, LOT and GOAT, the presence or absence of non-prevocalic /r/, the 

presence or absence of intervocalic /t/ voicing, and the presence or absence of post-coronal /j/ in 

words such as student. The last variable, the realization of the voiceless th sound, was interesting 

to investigate since the phoneme does not exist in Swedish, making it difficult for some students 

to pronounce. The following list summarizes the focus for each variable: 

• BATH - the difference between BrE /ɑː/  and AmE /æ/.  

• LOT - the difference between BrE /ɒ/ vs. AmE /ɑː/. 

• GOAT - the difference between BrE /əʊ/ and AmE /oʊ/. 

• Non-prevocalic /r/ - the difference between BrE /Ø/ vs AmE /r/. 

• Intervocalic /t/ - the difference between BrE /t/ and AmE /Ø/ or /d/. 

• Post-coronal  /j/ - the difference between BrE /ju:/ and AmE /u:/. 

• Voiceless th - instead of pronouncing the variable as a dental fricative /θ/, some speakers 

may use a /t/, /s/, /f/ or possibly something else. 

2.4	Attitudes	towards	BrE	and	AmE	
A study done by Modiano (1993), which examines Swedish students’ preference concerning 

English pronunciation, shows that they preferred BrE in larger extent than AmE. In a similar 

study carried out by Mobärg (1999), showed different results. Swedish learners in upper 

secondary school selected AmE over BrE and also spoke more with AmE characteristics. It has 

thus been shown that BrE has been the most favorable dialect. However in recent years, and with 

the increasing Americanization (Modiano & Söderlund, 2002, p.149) in media, focus has shifted 

towards AmE being the more desirable dialect (Alftberg, 2009; Modiano & Söderlund; 2002). 

Axelsson (1998) and Sylvén (2013) say essentially the same for the Swedish context, it is 

therefore not surprising that AmE is the variety that most Swedish learners think is easier and the 

one that they want to learn. 

Various studies presented by Zhang and Hu (2008) show that informants from around 

the world are more interested in learning BrE or AmE rather than a local or another inner circle 

English variety. In one of their studies (Zhang & Hu, 2008) they investigated the attitudes of 

Chinese university students towards BrE, AmE and AuE accents. The results showed that the 

students felt that AmE sounded more comfortable, more natural, and nicer to listen to, and did not 

actually experience it as a special kind of accent. However, a BrE accent scored higher with 

respect to eloquence and was perceived as more understandable. With respect to person-related 
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qualities, speakers of AmE were perceived as more friendly, humorous, likable and sincere, while 

BrE speakers were considered kind, enthusiastic, patient, responsible, thoughtful, diligent, 

educated and intelligent. In connection with all positive characteristics, AuE scored significantly 

lower than the other two varieties.  

               Another study by Rindal and Piercy (2013) was based on an investigation regarding 

English accent use and accent aims among Norwegian upper-secondary students. It turned out 

that almost all students used AmE features when they were tested with the help of both word lists 

and conversations among each other. Regarding accent aims, slightly more students stated that 

they aimed for an American accent than for a British one. Rindal and Piercy (2013) argue that the 

higher popularity of AmE among their informants may be due to the fact that AmE has such an 

important role in the media and that it can be heard almost everywhere today.  

2.5	Teaching	pronunciation	
According to Brown (2007), one of the most traditional, if by now outdated, ways to teach 

English was the grammar-translation method, where students could use their first language while 

learning, and the focus was placed on grammatical rules as the foundation for translating from the 

learners second to their first language. The emphasis was thus on (written) grammar and 

vocabulary knowledge rather than natural spoken communication and pronunciation. Later, other 

approaches became popular, including some based on the assumption, for an example, that 

learning a language could be equated with forming a set of habits (Yule, 2014). In more recent 

years, the communicative approach has been the most popular one to teaching and learning a 

language, based on the tenet that “the functions of a language (what it is used for) should be 

emphasized rather than the forms of the language (correct grammatical or phonological 

structures)” (Yule, 2014, p.190).   

               Kelly (2000) argues that pronouncing something wrong or differently from the expected 

standard can lead to misunderstandings or a failure to understand altogether. The message that 

speakers want to convey in speech depends on the sounds that they make (Axelsson, 1998). Kelly 

(2000) identifies two key problems regarding the teaching of pronunciation: a) it tends to be 

neglected, and b) when it is not, it is generally based on errors spontaneously occurring in class 

rather than discussed in the form of a regular, planned pronunciation lesson. Furthermore, Kelly 

(2000) states that, commonly, it is not a lack of interest from the teachers that leads to the limited 

and inconsistent treatment of pronunciation issues, but a certain hesitation as to how to teach it in 
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the best way. In fact, since pronunciation helps learners communicate better, they are often 

enthusiastic about improving it. However, corrective feedback can have a negative effect if it 

interrupts students’ speech and thus discourages them from expressing themselves (Ur, 2012). 

Still, while Ur (2012) suggests that recurring or significant errors can be discussed with the class 

as a whole, there are some situations where it is necessary to address individual students’ 

pronunciation errors directly, for example when the first language interferes heavily with 

production in the second language. 

               According to Kelly (2000), there are two sides to teaching and learning pronunciation, 

which are closely connected: reception and production. When students are given the opportunity 

to notice the differences between certain phonemes, they will be able to transfer the newly 

acquired knowledge to their production. One approach that deals with both sides is drilling which 

in the context of pronunciation practice is for example, when a	teacher says a word or a structure 

and the students repeat it. Kelly (2000) argues that this method helps students with their 

pronunciation as well as with remembering new words. For example, for a Swedish student it can 

be difficult to differentiate between certain minimal pairs (word such as disk-desk and not-note) 

in the English language since some English phonemes do not exist in Swedish. Kelly (2000) 

suggests a number of exercises that can help students distinguish between some sounds, one of 

which is to list words and have the students choose the word that features a specific sound. 

Another example is to have various words in a list and decide how many times a certain sound is 

heard.  

               Ur (2012) emphasizes that group or pair work increases students’ amount of output, 

partly because it can help to avoid their possible reluctance to speak in front of the whole class. 

To make a careful choice of topics and tasks for the students is crucial too since the more 

interesting an activity, the more motivated they will get and the more likely it is that the 

discussion will be lively and productive. Furthermore, Ur (2012) argues that students must be 

made aware of the purpose of the activity in order for them to actually talk and be motivated to 

fulfill the objectives. Ur (2012) also lists some other practical tips to get students to talk. For 

example, it can be a good idea to appoint someone in the group as the leader, to make sure that 

everyone gets a chance to make themselves heard. Feedback is also important when learning a 

new language: feedback from other students and teachers regarding what a speaker did well and 

what they need to practice on can help them develop and become more confident.  
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               Moreover, Ur (2012) discusses the problems of first language (L1) use that students 

might fall back on if they have classmates speaking the same language. This happens because it 

tends to feel more natural and easier to speak in one’s L1. Sometimes that can be helpful since 

words can be similar, but if students spend considerable time speaking their L1 in class, they will 

not get enough practice in speaking the language they are supposed to be learning, e.g. English. 

Influence from the L1 can also cause transfer, which can be both positive and negative. The latter 

occurs when L1 features are used that are different from those of the second or foreign language, 

especially if they lead to difficulties in understanding the speaker (Yule, 2014). A solution to this 

can be to remind the students about their L1 use. In group work, an L1 monitor can be assigned 

the task to note every time someone uses their L1 and tell the others when and how they used 

their first language. This can make the students more aware of where they seem to have 

difficulties with the target language.  

               Lastly, Ur (2012) suggests that learners would benefit from focused pronunciation 

teaching and listening. To begin with, it is suitable to start with awareness-raising in order for the 

students to differentiate between how words sound. Systematic explanations can be a good idea, 

for example when it comes to the puff of air that accompanies the phoneme /h/ (Kelly, 2000). It is 

recommended for teachers to choose the accent they use outside the classroom in the classroom 

as well, so as to avoid errors in the accent they might not be in the habit of using. Nevertheless, it 

is also important to be aware of, and possibly teach, variation and differences between accents to 

best meet the students’ needs (Kelly, 2000). Axelsson (1998) argues that the best way to learn 

pronunciation is by imitating proficient speakers and, where that is not possible, looking up 

words in a dictionary since their pronunciation is indicated there. This of course would 

presuppose that students are familiar with the phonetic symbols used in the dictionary. Kelly 

(2000) claims that the greatest advice for a teacher is to teach based on the knowledge they have 

about pronunciation and to know as much as possible about other varieties so that they can 

provide fruitful pronunciation lessons to their students.  

2.5.1	Media’s	influence	
Pia Sundqvist’s (2009) thesis on Swedish students’ use of English outside of school, which 80 

students participated in, show that they get their language input mostly from music. The 

percentage of students who rated music in the top was high and 88% of the students stated that 

they listened to music with English lyrics every day. What was special about this was that 
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Sundqvist (2009) came to the conclusion that it was not only a receptive activity of the English 

language but some students noted that they had written down lyrics to translate it in order for 

them to understand it better, making this a productive activity for those students. Whether music 

can be seen as receptive or productive, it was an important factor for the students since it was the 

activity they spent most time on. This was followed by playing video games, watching TV, 

surfing the Internet and reading books. When it comes to TV programs, 82% of the students said 

that they watched TV and listed series such as Lost, The Simpsons and Prison Break as examples, 

all American shows. This demonstrates that the input students get from media is by far larger 

than the input they receive from their teaching since they only have a couple of hours of English 

every week. What this shows is that AmE has a bigger part in the students’ learning of English 

because, mostly, they listen to and encounter AmE rather than BrE or another variety. Rindal and 

Piercy (2013), Axelsson (1998) and Sylvén (2013) all argue the same, AmE is easier and more 

popular to learn because it has such a big part in media. They hear the accent on a daily basis and 

therefore it is also more convenient for them to learn since they know that this is the accent that is 

mostly used around the world. Even though teachers lean towards BrE to a larger extent than 

AmE, in recent years it has been shown that Swedish students’ prefer to speak with AmE features 

and a strong influence is media (Mobärg, 1999). 

3.	Method	
The present study focuses on 25 Swedish upper-secondary students’ pronunciation of English 

vowels and consonants, and on whether they tend to use features of Received Pronunciation, 

General American or a mix of both. It further investigates their attitudes towards BrE and AmE, 

as well as their teachers’ experiences of and opinions about teaching pronunciation. The data has 

been collected with the help of two lists provided in English and to be read aloud by the students, 

while I was present in the room. Additionally, two questionnaires were provided to the 

informants. One was intended for the students, and two questions where offered to the teacher, 

which was emailed to them. In view of the aims of this study, the predominantly quantitative data 

gathered in this way was deemed to be most appropriate for further analysis (cf. Denscombe, 

2014).  The remainder of this section will provide more details regarding the methods and 

materials on which the present study is based. The informants consist of two groups: students and 

teachers. 
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3.1	Informants	

3.1.1	Students	
The study involved 25 students from three different classes at an upper-secondary school in 

Sweden. They were all between 17 and 18 years of age and in their third and final year of school, 

and they studied the second or third of the three English courses offered on the upper-secondary 

level in Sweden, i.e. English 6 or 7. Nine of the students were enrolled in the construction 

program, nine attended the economic program, and seven the social science program. These 

programs and classes were chosen because they had time to participate in this study. Final-year 

students were chosen because it could be expected that their English pronunciation skills would 

be rather advanced, considering the number of years they had been studying the language. 

Participation was entirely voluntary, which partly explains the unequal numbers of participants 

from the different classes. 

3.1.2	Teachers	
The two teachers, teacher 1 and teacher 2, who participated were those who were responsible for 

the classes in this study. The reason why it was two teachers included in this study was mainly 

because they teach the chosen classes. It was therefore important to investigate whether the 

students were affected by their teachers in their pronunciation or not. It would thus be invalid to 

include a teacher outside the chosen classes. Teacher 1 had taken her teaching degree in the same 

town where, at the time of the data collection, she had been working for 15 years. She has 

Swedish as her first language and stated that she has a Mid-Atlantic English accent (see 2.1.3 

above), though tending more towards BrE. Teacher 2 had completed his teacher education in 

another city than the one he was working in, and he had been teaching for 16 years. He has 

Swedish as his first language as well and stated that he speaks BrE.  

3.2	Procedure	
After it had been settled which pronunciation variables were to be focused on, two lists of items 

in English were created for the students to read aloud (see 3.3.1-2 below), plus one questionnaire 

about issues related to pronunciation (3.3.3). Subsequently, the two teachers introduced above 

were asked whether the investigation might be carried out with their assistance and contributions. 

They consented, and it was decided that all data collection would take place on the same day. The 

emails where sent out in the morning and the data collection took place in the afternoon which 

made it possible for the teachers to give the student’ knowledge of the study.  
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                Before beginning with the pronunciation tests in the different classes, the students were 

informed that the tests regarded English pronunciation, followed by a brief explanation to the 

effect that participation was voluntary and that they could withdraw their consent to participate 

whenever they liked during the test. Additionally, a note with the same information was handed 

out to the students. Varieties such as Neutral English, Mid-Atlantic English and Swenglish were 

explained to the students so they would know what was meant in the questionnaire. The students 

were divided into groups of three since they felt it was more comfortable than being alone. 

Thereafter one group at a time was asked into a room where they were recorded with an iPhone 

5S while reading, one by one, first from the wordlist and then the sentences. Finally, they filled 

out the questionnaire. When all data had been collected, the recordings were transcribed. 

Furthermore, to find out the two teachers’ opinions on how to teach pronunciation, a mail was 

sent to them with one question concerning their own English pronunciation (see 3.1.2 above) and 

another question regarding their teaching practices with respect to English pronunciation.   

3.2.1	Wordlist	
The wordlist (see Appendix 1) comprised 20 words that each featured at least one of the variables 

in focus. Furthermore, each variable occurred in at least two of the words. The aim of the 

wordlist was to investigate how the students pronounced each variable and then decide whether 

they used BrE features or AmE features or something else, for example Swedish English. The 

students got to read the words from the list one by one while they were recorded, as it would 

make the analysis easier and more reliable. The words had been selected randomly, but they were 

all assumed to be familiar to the students, considering their level of proficiency, and to be used by 

them on a regular basis.  

3.2.2	Sentences	
In the list of sentences (see Appendix 2), each sentence contained at least one of the words from 

the wordlist, but was otherwise arbitrarily designed. The aim of putting the words into a context 

was to study how the students would pronounce the key variables under such circumstances and 

whether there would be differences compared to the wordlist. Words tend to differ if one reads 

them by themselves and in context. In this case, too, the students were recorded while reading the 

sentences out loud. 

3.2.3	Questionnaire	
After doing the pronunciation tests, the students each got a copy of the questionnaire to fill out 
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(see Appendix 3). It comprised eleven questions where the students could either circle their 

answer from a predetermined set and/or write a comment. The aim of the questionnaire was to 

learn which type of English the students thought they spoke, which English they would like to 

master, and whether their English was influenced by TV. Furthermore, there were questions 

regarding their English teachers, if the students had any prejudices against BrE or AmE, and 

about how important they thought that learning English is.   

               Two questions were sent to the teachers. The one about their own English pronunciation 

was mostly intended for me to see if there was a connection to how their students spoke. The 

second question was intended to show whether their practices regarding pronunciation teaching 

corresponded to the views promoted in the literature in the background section about teaching 

pronunciation (see section 2.4).  

3.3	Data	processing			
In the analysis of the word list recordings, the students’ individual pronunciations were 

transcribed according to the International Phonetic Alphabet (IPA), and it was noted whether they 

used a BrE or AmE standard pronunciation or something else. The same method was used when 

analyzing the sentences, though it was only the chosen words that were transcribed and not the 

whole sentences.  When it comes to processing the questionnaire, the answers were analyzed and 

quantified in order to come to a conclusion about the students’ views and aims regarding English. 

The results from the wordlist have been calculated by multiplying the number of students with 

the number of times a certain variable occurred.  

3.4	Ethical	considerations		
When performing an empirical study, some ethical aspects need to be considered. This study has 

followed the Swedish Research Council’s code of ethics (Vetenskapsrådet, 2011) for studies 

involving human participants. It was thus important to inform the students about the aim of the 

research, their rights and that they could withdraw their participation at any time (cf. also 3.3 

above). This was done both in speech and in writing, in Swedish, in order to minimize the risk of 

misunderstandings. The students got to give their consent orally before the recordings began. 

Confidentiality is crucial when it comes to research with people, which is why the questionnaires 

and the recordings were handled in such a way that no other person than myself can access them. 

Also, the students were invited to contact me via mail afterwards if they had any questions or if 

they were interested in the finished study.  
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4.	Result	
The results from the data collection will partly be presented in the form of figures, the other part 

will be presented by writing. Section 4.1 deals with the individual results from the wordlist 

readings and section 4.2 with those regarding the words in context. 4.3 show the results from the 

students’ questionnaire and section 4.4 deals with the two teachers’ answers to the question about 

their teaching practices. In the figures, Other denotes variants produced by the students that 

would not be considered typical of RP or GA. 

4.1	Results	concerning	pronunciation	choices	while	reading	from	the	wordlist	
The outcome of the results from the wordlist is presented in Figure 1.  

 

 
Figure 1. Amount of variables pronounced in either BrE, AmE or in other ways in connection 

with the wordlist 

 
Figure 1 shows that the students produced AmE variants to a greater extent than BrE ones. In 

connection with words belonging to the lexical set BATH, e.g. bath and laugh, AmE /æ/ was 

used more than twice as often as /ɑː/. The word that the students pronounced in BrE fashion most 

often was laugh. As to GOAT words such as grow and rose and non-prevocalic /r/ in e.g. work, 

the AmE variant was by far the most frequently used. To a lesser extent this also applies to the 

LOT words, such as stop and rob. When it comes to words featuring intervocalic /t/, e.g. bottom 
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and water, the unvoiced BrE variant and the voiced or flapped AmE variant were about equally 

common. The glottal stop did not occur. Lastly, Standard English /θ/, in words such as earth and 

think, /θ/ was pronounced almost every time except in four cases where the students realized it as 

/f/ or /t/.  

4.2	Results	regarding	pronunciation	in	connection	with	reading	from	the	words	in	
sentences	
The same method was used to calculate the results regarding the words in the sentences as when 

calculating the results for the wordlist: the number of students was multiplied by the number of 

times a certain variable had been pronounced.  

	
	

	
Figure 2. Amount of variables pronounced in either BrE, AmE or in other ways in connection to 
words in a context. 
 

Figure 2 shows a large similarity to the results regarding the wordlist. The variants of the BATH, 

GOAT and LOT vowels were used in almost equal proportions as those shown in Figure 1. The 

non-prevocalic /r/ was still pronounced the most with AmE features, as in the wordlist. 

Concerning the intervocalic /t/ the BrE realization increased while AmE /d/ or flap decreased. 

Post-coronal /j/ words, in words as tune and new, stand out a little in that the students used the 

AmE variant without  /j/ more times while reading the sentences than in connection with the 
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wordlist. When it comes to the voiceless interdental fricative /θ/, such as earth and thunder, its 

realization as /t/ or /f/ increased to 10 instances in total. 

4.3	Results	from	the	questionnaire	
The purpose of the questionnaire was to investigate which dialect the students considered 

themselves to speak, why this might be so,	i.e. which factors they themselves were affected by, 

and which dialect they were actually aiming for. Moreover, the students were asked about their 

attitudes towards BrE and AmE and how important they thought learning English was. Once 

again, the quantifiable results from the questionnaire will be presented in figures.  

The results from the questionnaire will be divided into pronunciation choices, which 

include questions 1, 2, 3 and 8. Students’ perception of media’s effect on their pronunciation will 

deal with question 4 and 5. Students’ perception of the teachers’ pronunciation and the effect it 

has on the their speech will deal with question 6 and 7. Students’ prejudices towards BrE and 

AmE will deal with question 9, 10 and 11.  

4.3.1	Pronunciation	choices		
 

 
Figure 3. Answers to question 1: Which kind of English dialect do you speak? 
 

As shown in Figure 3, most of the students stated that they spoke Neutral English and American 

English: 10 and 9 individuals, respectively. Lower numbers apply to the other varieties presented 

in the questionnaire.  
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Figure 4. Answers to question 2: Why do you think that you use that dialect? 
 
Figure 4 shows that TV was chosen the most concerning where they learned the dialect they 

speak. Other answers, which also got chosen many times, were music and teacher. “Other”, in 

Figure 4, corresponds to two out of the 25 students participating in the study, who stated that they 

spoke the chosen dialect because of work while another one said that she had lived in America 

for a year. 
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Figure 5. Answers to question 3: Which kind of English would you like to speak or learn? 

 

As seen in Figure 5, BrE and AmE are the most popular dialects and were chosen, by far, more 

than any other dialect. “Other” in Figure 5, corresponds to one student who stated that they 

wanted to learn Australian English and another student who said that they were happy with how 

they spoke, which was British English. Furthermore, the eighth question was about whether the 

students could hear the difference between BrE and AmE, and all of them answered yes.  

4.3.2	Students’	perception	of	media’s	effect	on	their	pronunciation	
Question 4 asked the students whether they watched TV and, if yes, what. All of them answered 

that they did watch TV. American series were by far the most watched by the students. Figure 6 

show that 32 students watch American series while only 2 watches British series. Note that some 

students wrote only one answer while others wrote more.  
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Figure 6. Answers to question 4: Do you watch TV? Which kind of movies/series do you watch? 

 

Figure 6 shows that American series, various ones, were selected 32 times while it was only 2 

British series selected. Note that some students wrote only one answer while others wrote more. 

The American shows that the students wrote were amongst others American dad, CSI, Family 

Guy, Modern Family, One Tree Hill, Prison Break, The Simpsons, South Park, Suits, The 

Walking Dead. The two British shows that the students’ wrote were Downtown Abbey and Poirot 

(see Appendix 5). Moreover, these two students exclusively or predominantly used the British 

versions of the pronunciation variables in the tests. Question 5 was a follow-up question to the 

preceding one and asked the students if they thought that the TV shows they watched affected 

their pronunciation, to which 14 answered yes and 9 no, with no further explanation.  

4.3.3	Students’	perception	of	the	teachers’	pronunciation	and	the	effect	it	has	on	the	their	
choices			
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Figure 7. Answers to question 6: Which English dialect does your teacher use? 
 
The biggest group, in figure 6, of students stated that their teachers spoke British English. 

Followed by equally large groups for American English and Neutral English. Other corresponds 

to one of the students that stated that their teacher spoke Irish English and another student who 

did not answer at all. Question 7 was a supplement to the previous question and asked the 

students if their teachers’ accents had any impact on their own, i.e. the students accents, to which 

8 students answered yes and 16 no.  

4.3.4	Students’	prejudice	towards	BrE	and	AmE.	
Question nine asked what prejudices the students had towards AmE, and the more negative or 

critical answers were the following: sloppy, ghetto-like, farmers English [sic], suburb, sounds 

harsh, sounds lazy and less intelligent, snobbish, conceded [sic] and whiny. Other students 

thought that AmE is the most common English, sounds normal and good, sounds cool, sounds 

smart, and that it is nice to speak the accent. Question ten regarded the students’ prejudices 

towards BrE, and the answers on the negative side of the scale were the following: uptight 

English, snobbish, cannot understand it, sounds difficult, funny, whiny, upper-class, sounds 

dumb. Other students thought that BrE sounds cute, sounds nicer, that it is business English, 

sounds cool, elegant and formal, very polite, sounds posh and that it is royal English.  

              Additionally, the last question, number 11, asked the students how important they 

thought learning English is. While no one answered not important and can be important, 4 circled 
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important and as many as 21 chose very important.  

4.4	Results	regarding	the	teachers		
Two questions were formulated for the participating teachers. The first concerned which English 

accent they considered themselves to speak, and the second how they taught English 

pronunciation. The purpose of this was to relate the teachers’ answers to the recommendations in 

the literature and research.  

               Teacher 1 said that she speaks Mid-Atlantic English, though after having heard her 

speak, I would say that her pronunciation was mostly characterized by BrE. When it comes to 

teaching pronunciation, she does not have dedicated pronunciation lectures. Instead she always 

speaks in English and encourages the students to do so as well. She believes that the media teach 

students correct pronunciation and from the same sources they can acquire a broad knowledge of 

several accents. In her teaching, she includes movies, YouTube clips and other media in English 

so that the students constantly hear English in both BrE and AmE, as well as other accents. When 

it comes to errors that the students might make in class, she says that most of them are subtle and 

not something she feels the need to correct since the students will eventually pick up the right 

pronunciation from classmates, herself or a film clip. Among the more fundamental or consistent 

errors which she usually takes up in class with everyone is the difference between /ʃ/ and /tʃ/. If 

she notices, however, that a class has certain more specific difficulties with some aspects of 

English pronunciation, she plans lessons where she goes through some features and tries to teach 

the students the correct articulation, for example by having students repeat what she says.  

               Teacher 2 who participated in this study stated that he speaks BrE, which was evident 

when I heard him speak. He says that normally, when the students start in his class, they have a 

fairly good English pronunciation. Generally, he is not much concerned with how to teach 

pronunciation, aside from the fact that he sometimes corrects students. He thinks that, when 

correcting students, it should be done in private, so that the students do not get discouraged or 

feel embarrassed. In such cases, he informs them of what mistakes they made when pronouncing 

certain words and how they can be corrected.  

5.	Discussion	
The results from both the wordlist and the words put in the context of sentences show that the 

students pronounced most of the investigated vowels with an American English accent, such as 
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home and nurse. However there were some variables that were more diverse in terms of being 

pronounced according to both BrE and AmE standards, these words being whatever and bottom, 

whereas some of them were used with a BrE pronunciation in almost every case. These were 

mainly the post-coronal /j/ words such as tune and student. Taken together, the results suggest 

that most of the students are Mid-Atlantic English speakers with a slight tendency towards AmE. 

The inconsistency of using both BrE and AmE is not unique for this study though and previous 

research has shown that students have a tendency for varying the use of BrE and AmE. However, 

it has not been a harmful tendency for their language use or learning (Modiano & Söderlund, 

2002). Except for some words that where pronounced with BrE or AmE, most of the students 

stated that they speak AmE or Neutral English. This shows that they generally do seem to have a 

good understanding of their own English and are aware of the choices they make when speaking. 

One student claimed to speak BrE, which corresponds with the results that shows the same 

student pronouncing nearly all words with a BrE accent. Moreover, the majority of the students 

pronounced the /θ/ sound correctly in all words in both tests (wordlist and sentences), which 

suggests that the students have an understanding about what is the correct pronunciation in this 

respect and that their L1 does not have an impact on their L2 in this matter. This is in line with 

Rindal and Piercy (2013) and their Norwegian informants’ correct pronunciation of the /θ/ sound. 

               Rindal and Piercy (2013) maintain that one of the major factors affecting students and 

the way they speak English is likely to be the media. From the questionnaire some support could 

be gathered for the hypothesis that TV and music were the main influence behind how the 

informants’ pronunciation was affected: since AmE is clearly dominant in the media, it is not 

surprising that the students speak with said accent. When the students were asked to list the TV 

series they watched, almost all of them gave examples of American series such as Suits, Family 

Guy, The Simpsons and Modern Family. According to Sundqvist’s (2009) study, media has a 

large impact on how students speak. A strong influence and an important factor in the discussion 

concerning students speaking more with an AmE pronunciation, although their teachers expose 

them to BrE, is media. This was also been presented by Mobärg (1999) who came to the same 

conclusion in one of his earlier studies regarding Swedish students’ English pronunciation. 

 Although AmE features characterize the students’ pronunciation more than BrE does, 

the results show a mixing of the two accents, and here two possible explanations can be offered 

to understand why that is. The first one is that, although the majority answered no to the question 
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regarding if their teacher’s pronunciation affected their own pronunciation, it can have a certain 

impact on how the students speak anyway, since both teachers in the classes who participated in 

this study speak English with British features. In other words the influence on the students may 

well come from the teachers too, after all, and not only from TV and music, since teachers can be 

important role models for language use as well (Kelly, 2000). The more they encounter AmE the 

more they feel familiar with it and choose to use that accent rather than another, which they 

might not be confident in using.  

               Another possible explanation as to why the students mix between the two accents is that 

some variables in this study, such as the LOT vowel, have some similarities to Swedish 

pronunciation. The words rob, which in Swedish is a name, and stop are present in the Swedish 

language as well and are pronounced almost the same as in BrE, with the exception that the 

vowels are pronounced short and not long as in GA. On the other hand, if influence from Swedish 

really were a major factor, the results for the post-coronal /j/ could be expected to be different, 

yet most of the time the words in question were pronounced in BrE fashion, i.e. /stju:dnt/ rather 

than /stu:dnt/, despite the latter being more Swedish-like. Then again, words featuring an 

intervocalic /t/ were indeed mostly pronounced with a /t/ sound, as they would in both Swedish 

and BrE. In this case, however, it might simply be easier or more natural for the students to 

pronounce the words as they are spelled. 

               When it comes to which accent the students aimed for, 10 students chose BrE and 8 

chose AmE. This suggests that American English has reached the same status as BrE and that 

students do not necessarily see BrE as the finer variant, if they do it at all. This can also be seen 

when the students got to list what prejudices they have towards the two accents: several answers 

indicated that AmE sounds normal and common to them, which can be due to how easy it is to 

get access to AmE. On the other hand, BrE was seen as the more elegant English variety and 

while some claimed that they thought that AmE was sloppy, maybe it feels easier for the students 

to speak AmE since they think it does not have to be perfect. In general, the assessments 

regarding the two varieties were not very different from each other. Furthermore, the fact that 

none of the respondents chose Swedish English as their aim indicates they prefer a native-like 

variety for themselves. This is also shown in the results Rindal and Piercy got from their study 

(2013) and from Modiano and Söderlund’s (2002) study based on Swedish students. 

               Concerning teaching pronunciation, Kelly (2000) and Ur (2012) recommend that one 
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should plan one or more pure pronunciation lessons and not be afraid of the problems students 

and teachers’ themselves can run into while dealing with pronunciation. However, both teachers 

in the present study had had fairly little experience with that kind of activity, and they both 

thought that the method where they correct the students as soon as possible after them making a 

certain mistake is the best way to teach them. Teacher 1 believed in exposing the students to as 

much oral English as possible so that they can hear different accents by native speakers. Overall, 

the results indicate that the students speak English very well: they have a sense of what is correct 

pronunciation, since they spoke with AmE and/or BrE characteristics making it MaE 

pronunciation, and in a way they can also distinguish between these two varieties. Nevertheless, 

it might still be beneficial to actually have a series of planned pronunciation lessons with them, 

since there is always likely to be something new the students can pick up, apart from the fact that 

such lessons would also broaden a teacher’s experience in case they need to apply that kind of 

knowledge with future students who might not be as good English speakers.  

Neither the students nor the teachers had access to the questions or the words before they 

were handed to them at the time when the study was carried out. What makes the answers and the 

results genuine is that neither the students nor the teachers could prepare the answers to the 

questions or work on their pronunciation before the study was carried out. Lastly, it is also of 

importance to acknowledge limitations and potential problems in this study. With more students, 

the results would be more general and a statement about Swedish students’ pronunciation could 

be drawn. It would also be of interest to include more schools from different parts of Sweden to 

get more diversity, which could potentially change the results of the study. As of this study as it 

is, being in a group of three, the students heard each other speak and could possibly have 

modified their own pronunciation into what they think is correct. The most desirable situation 

would be if they wanted to do the tests one by one. However, the feeling that they imitated each 

other was not present and making it quite certain that they used their own style of pronunciation.    

6.	Conclusion		
Since AmE notably influences media, it can be easy to assume that Swedish students speak 

English only with an AmE accent. However results from this study show that they mix between 

BrE and AmE. Not many students in the present study stated that they spoke Mid-Atlantic 

English, and that after it was explained what MaE is, but that is in fact the accent they had when 
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doing the experiments for this study. It is not easy to know why they mix, but a factor can be that 

TV and music influence them with mostly AmE while their teachers, since both of them spoke 

with BrE features, influence them with BrE. The likelihood to mix between both accents has 

grown in recent years, especially among foreign learners, and it has also come to be more and 

more accepted (Modiano, 1996).  

               Since the media influence the students as much as they do, it might be wise to use them 

as a tool of teaching and learning pronunciation in class. Students can hear different dialects and 

form their own opinions about them and not only be influenced by a teacher, a classmate or 

somebody else. This does not entail that students actively relate to the dialects they hear on TV, 

but there is a possibility that they do it subconsciously since they speak mostly with AmE 

features. If this were not accurate, the students would speak more with BrE features.    

               From the study it has also become evident that BrE was not seen as the more important 

or more prestigious variant among the informants, which was surprising since the expectations 

were that BrE would be seen as more of a prestigious dialect. In fact, AmE was associated with 

fairly similar characteristics as BrE, and almost as many students aimed for AmE as for BrE. This 

was a bit unanticipated since results from similar studies show that learners had a clear preference 

towards BrE or AmE (Zhang & Hu, 2008; Rindal & Piercy, 2013; Axelsson, 1998; Sylvén, 

2013). 

               The study showed that the teachers responsible for the classes did not have much 

experience when it came to teaching pronunciation. What they did was to remind the students of 

what mistakes they made, and then correct the mistakes with examples of what is correct. Both 

teachers agreed that pure pronunciation lectures were not necessary in their classes, but that it 

could be done if the whole class had the same pronunciation problems.  

For future references it would be interesting to research more deeply into this subject 

since it is crucial for a teacher to be able to understand how people speak and why. This would be 

in order for them to create lessons and plan in advantage for the students and knowing what to 

teach and what is of less importance. It would be beneficial to include more schools and younger 

students so that they can get the help they need to learn further about their own as well as others’ 

pronunciation and develop in their language whether it is their first-, second- or as a foreign, 

language.   

Lastly it is important for a teacher to recognize that if TV, music and online games help 
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the students in their learning and improve their pronunciation, it can be a good idea to include 

such features in their teaching, as a way to motivate the students. Since the so-called expanding 

circle, i.e. the countries and societies where speakers use English as a foreign language rather 

than a first or second one, is the largest, a native-like pronunciation might not be what the 

majority of those speakers should or need to aim for. They should thus simply be able to speak 

and communicate comfortably, proficiently, and understandably all over the world. This is where 

MaE is central since it gives the speakers a chance to mix and speak as they want to.  
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Appendix	1	-	Wordlist	
 

Wordlist 
 
Bath 
Whatever 
Home 
Nurse 
Student 
 
Rob 
Think 
Laugh 
Bottom 
Rose 
 
Work 
Tune 
Stop 
Thunder 
Dance 
 
Water 
Grow 
Church 
New 
Earth 
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Appendix	2	-	Words	in	Sentences	
 

 
Words in sentences  
 
The new nurse did not stop eating.  

I think I need a bath after practice. 

Are you going to work or to church on Sunday?  

Whatever, they are not going to rob my home. 

Let’s dance during the thunder and storm. 

The rose is going to grow if it gets enough water.  

The student made the bottom of the cake. 

Tune in tomorrow if you want a laugh and good music.   

Heaven is a place on earth.  
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Appendix	3	-	Questionnaire	
	
Your	answers	should	be	circled	in.	If	you	want	to	add	a	comment,	you	can	do	so	under	your	
answer.	Regarding	question	5,	circle	in	your	answer	AND	explain	why.		
	
	
1.	Which	kind	of	English	dialect	do	you	speak?	

	
British	English														American	English												Swedish	English												Neutral	English	
	
Mid-Atlantic	English	
	
	

2.	Why	do	you	think	that	you	use	that	dialect?	
	
Friends																									TV																																	Online	games																					Parents																			
	
Teacher																								Music																Other_________________________________________________	

	
	
3.	Which	kind	of	English	would	you	like	to	speak	like	or	learn?	

	
British	English													American	English													Swedish	English												Neutral	English			
	
Mid-Atlantic	English																					Other_______________________________________________	
	
	

4.	Do	you	watch	TV?		Which	kinds	of	movies/series	do	you	watch?	
	

No																																	Yes__________________________________________________________________	
	

5.	Do	you	think	the	answer	to	the	previous	question	affects	your	dialect?	
	
Yes																																							No	
	

	
6.	Which	English	dialect	does	your	teacher	use?	

	
British	English													American	English												Swedish	English							Neutral	English			
	
Mid-Atlantic	English																															Other________________________________	
	

7.	Does	your	teacher’s	dialect	affect	how	you	speak?	
	
Yes																																							No	
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8.	Can	you	hear	the	difference	between	American	English	and	British	English?	
	
Yes																																									No	
	

	
	
9.	What	prejudices	do	you	have	against	American	English?	

	
	
	
	

10.	What	prejudices	do	you	have	against	British	English?	
	
	
	
	
12.	How	important	do	you	think	it	is	to	learn	English	and	explain	why?	

	
	
	

							Not	important.	______________________________________________________________________________	
	
	
	
Can	be	
important____________________________________________________________________________________	
	
	
	
	
Important____________________________________________________________________________________	
	
	

	
	
Very	important_______________________________________________________________________________	
	
	

Thank	you	for	participating.	☺ 
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Appendix	4	-	Information	to	the	students	
	
Hej! 

Tack för att du ställer upp på undersökningen som snart kommer att ske.  

 

Undersökningarna som du ska göra kommer att vara en del av min C-uppsats. Uppsatsen handlar 

om svenska elevers engelska uttal.  

 

Undersökningen består av tre delar. Den första delen består av ord som du ska läsa upp medan du 

blir inspelad. Andra delen består av meningar som också ska läsas upp medan du blir inspelad. 

Den tredje delen är svar på ett par frågor som du kommer att få.   

 

Detta är självfallet frivilligt, du kan när som helst under undersökningens gång välja att avbryta 

och inte vara med. Det finns inget rätt och fel och detta kommer inte att påverka dina betyg. Det 

är anonymt och ingen förutom jag kommer att veta vem det är som har svarat på vad. 

Inspelningen kommer endast att användas för att samla ihop resultatet och kommer därefter bli 

borttaget. Detsamma gäller frågeformuläret.  

 

Om du har frågor och/eller funderingar över något eller vill ha uppsatsen när den är färdig, var 

snäll och maila mig på rouaaxx@xxx.xx  

 

Återigen, tack för din medverkan! 
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Appendix	5	–	American	and	British	series	selected	by	the	students	
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